
 
II. School-level Plan – Turnaround, Restart, Transformation, Innovation and Reform 
Framework, Evidence-based and Early Learning Intervention 



A. Assessing the Needs of the School Systems, Structures, Policies, and Students 
The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps and needs, as well 
as student achievement gaps and needs that are identified as the result of a systemic analysis process. This 
section must address each of the following elements: 
   

i. Use school data and descriptive language, to describe the school’s student population, and the unique 
needs of sub-groups (e.g.: underperforming sub-groups, students with disabilities, English language 
learners, students from households that are eligible for free or reduced lunch, first-generation college-
goers, and/or students traditionally underrepresented in college).   

 

10x390 is a middle school with an enrollment of 445 students across grades 6-8. The school 

population is comprised of 85. 39% Hispanic, 12.58% Black, 0.22% Asian and Whites, and 

0.22% American Indian students.   Of the total school population, 24.49% are Students with 

Disabilities and 26.07% are English Language Learners.  26% of students live in temporary 

housing.  During SY 15-16 the percentage of discipline referrals level 3-5 was 9%.  SY 15-16 

attendance rate was 93.28. In SY 15-16 the percent of students eligible for free or reduced 

lunch was 97%. 
 

The data described above evidences unique needs in both student academic performance as well 

as social and emotional growth and development. The student academic performance 

demonstrates the  following patterns and trends:  
● Cognitive lags - poor reading and math as demonstrated by the 2014-2015 Quality 

School Snapshot data. Only 9% of students met State standards on the State Math test.  

● Poor literacy/academic performance skills: The 2014-2015 Quality School Snapshot data 

indicated that 8% of students met State standards on the State English test. Our school 

data reveals that in order for students to demonstrate a significant gain in academic 

progress and performance they need to strategically work on Reading Comprehension,           

Decoding, Limited Vocabulary and Fluency 
    

We plan to cluster with the following schools 10X396, 10X226, 09X260, 10X254, 10X033, 

10X368, 10X315, 10X459 and 10X340 who share similarities in the needs evidenced by the 

primary SIG school 10X390.   

 
     ii. Describe the most recent systematic in-depth diagnostic review of the school conducted by the district, and 
the school data used (e.g.: a Joint Intervention Team (JIT), Integrated Intervention Team (ITT), and/or related 
outside education experts) to determine its existing capacity, strengths, and needs.  If a Family and Community 
School Design pathway is selected within the Innovation and Reform Framework, also describe the community-
wide needs assessment. 

 

10x390 underwent the School Quality Review in 2014-15 and 2015-16: which evidenced 

capacity, strengths and needs. These strengths and needs are indicated within each area of the 

Framework for Great Schools: 

 

 

 

Rigorous Instruction: 



MS 390’s effective areas of instruction identified in 2014-2015 are as follows and should be 

sustained and expanded:  

 Expeditionary Learning research based ELA curriculum aligned to CCLS  

 Periodic Assessments (DRP, Performance Series, and Benchmarks) performed 

three times a year.  

 Implementation of questioning and classroom discussion techniques based on 

DOK levels- Some teachers formulate and plan instruction questions based on 

levels 3 and 4.  

 Word Generation (Interdisciplinary Curriculum)-6th Grade  

 LightSail (Reading Program)-6th Grade  

 Access Code (Builds phonics and phonemic awareness skills for ELLs)  

 Reciprocal Reading  

 

School needs/areas in need of further growth    

 Create study groups with teachers across disciplines around the teaching of 

reading and continuing to make literacy the focus across subjects.  

 Engage teacher teams in study groups that immerse teachers in reading and 

writing standards so they gain a clear understanding of the grade level 

expectations of the CCLS.  

 Re-visit the mathematical practices of the CCLS with a particular lens on 

mathematical practice number three. (construct viable arguments and critique the 

reasoning of other) 

 Engage teachers in the design of rigorous instructional tasks aligned to CCLS so 

there is a consistent production of quality student work across all disciplines. 

 Design and implement Professional Learning Cycles that provide teachers with 

support around the design of high level open ended/essential questions with no 

discernible answers that are subject to debate and extend student thinking and 

perspectives. 

 Continue to strengthen student discourse across grades and disciplines. 

 Develop a method/system of collecting Light Sail student reading data. Engage 

teacher teams in the analysis of the data to inform reading instruction and guide 

teachers in adjusting reading units that align to assessment results and supports 

student reading outcomes. 

 

Supportive Environment: 

MS 390 has established systems to support students’ social emotional development through 

multiple school-wide interventions and are connected to the Framework for Great Schools - 

Supportive Environment.  School provides  students with multiple opportunities to engage on 

personal and social development activities in out of the classroom, such as providing on 

going targeted interventions, youth development training, peer leadership, peer mediation, 

conflict resolution training, health education, ongoing one on one and small group 

interventions, in addition to provide opportunity for college and career exploration, these 

interventions are possible through collaboration and partnership with Columbia University, 

Hunter College, Mercy College, Cornell University, Morris Heights Health Center through 

our school based clinic, Astor Child Guidance providing school based mental health services, 

Saint Barnabas Hospital, and Urban Health.  



School needs/areas in need of further growth: To extend additional socio-emotional support 

to our most behaviorally challenging students by creating additional opportunity for social 

skills development and by continuing to reduce the percent of high level infractions and 

Principal’s suspension, an increase of efforts supporting students’ behavioral needs through 

the use of restorative approaches/practices.  All staff, and stake-holders need to continue to 

participate in professional development to implement and support the development of 

restorative circles in the classroom as a preventative restorative practice.  Implement student 

led conferences, so students may share and explain their work, strengths and challenges to 

parents.  To deepen the community's understanding of the school's academic expectations, 

conduct open houses for families where units and curricula in the key areas of reading, 

writing and math are shared with parents. Particularly focus on the school's reading program 

explaining the demands of reading CCLS and the importance of independent reading. 

 

Collaborative Teachers: 

 The following were identified as our strengths:  

 Use of a Common Core aligned curriculum (Expeditionary Learning)  

 Establishing and creating an environment of respect and a culture of learning  

 Collect data from multiple sources (periodic assessments, writing baselines)  

 Use of computer based programs for English Language Learners (Access Code,) to 

address Common Core vocabulary standards for language acquisition  

School needs/areas in need of further growth: 

 Differentiated instruction to meet the needs of all students including English 

Language Learners and Students with Disabilities - curriculum modifications for 

multiple points of entry.  

 Systematically monitor student progress to make necessary adjustments to the 

curriculum  

 Collaboratively looking at student work to implement strategic teaching/instruction 

 A learning environment that is created with students' input, and is tailored to meet 

student needs to move towards college ready requirements  

 

Effective School Leadership: 

Our strengths were identified as:  

 Support and develop teachers through frequent observation and focus on student work 

as well Professional development in best practice.  

 Peer Inter-visitation to monitor and observe common practices across content and 

grades  

 Student Support Team meet regularly with Principal to look at attendance and 

disciplinary data to identify routines and plan next step for student achievement.  

School needs/areas in need of further growth:  

 A particular area of concern is using evidence based systems and structures 

effectively to improve individual and school wide practices for student achievement. 

As indicated by our school Quality Guide 2014-2015, our school did not meet our 

Student Achievement target; especially our ELLs and SWDs.  

 

Strong Family and Community Ties: 



MS 390 has been able to establish and develop strong family partnership which is evident on 

the level of parent involvement in our SLT and PA. In order to foster a strong alliance with 

our families we provide parents with the following:  

 An open door policy  

 Weekly parents meetings 

 Ongoing communication with parents via online grading system, emails, phone calls, 

letters, flyers, robo-calls, monthly school calendar, and community events 

 Workshops and information about additional community resources available in the 

community 

 Technology Training- Provided in one on one basis and in small group to facilitate the 

management of student data 

 Workshops on how to read and interpret report cards and progress reports 

 

School needs/areas in need of further growth: For parents to become more involved in their 

children’s academic progress by attending weekly meetings to better understand and support 

their child’s engagement with the curriculum, and to increase their technological skills.  

 
ii. Discuss evidence of community and family input in this review.  

The School Leadership Team (SLT) met to review School data and determine and prioritize 

needs and to provide input into this application. During the SLT meeting we discussed and 

reviewed the SIG’s application components with the PA president and SLT members taking an 

active role in understanding the application and providing them pertinent and relevant 

information about the implementation process.  Additionally, the minutes of the SIG 

presentation to SLT members was sent to the school community via email.   

 
iii. Describe the results of this systematic school review, specifically the capacity, strengths, and needs to 

dramatically improve student achievement. 

 
Across the specific reviews the following patterns and trends were noted within the Framework 

for Great schools.   
  
Rigorous Instruction 
84% of stakeholders responded positively to questions about rigorous instruction and curricula 

designed to engage students and foster critical thinking aligned to Common Core. Rigorous 

instruction at 10x390 received a 3.20 rating in meeting this target due to our curricula that 

promotes access and builds coherence in support of college and career readiness skills for all 

students as demonstrated by the last Quality Review Report.  
 
Supportive Environment  
82% of stakeholders responded positively to questions about supportive environment. The 

school establishes a culture where students feel safe, challenged to grow, and supported to meet 

high expectations. 10x390 received a 3.12 rating in meeting the target because 10x390 focuses 

on establishing a culture for learning and communicating high expectations to staff, students, and 

families. MS 390 strives to provide support to all stakeholders to achieve the high expectations 

established, as was highlighted in the last Quality Review Report.   



 
Collaborative Teachers  
84% of our school community responded positively to questions about collaborative teachers in 

the School Quality Snapshot.  10x390 received a proficiency level in teacher teams and 

leadership development. As stated in the Quality Review Report teacher teams consistently 

analyze assessment data and student work for students they share. The Quality Guide identified 

the collaborative teachers’ element of the framework as approaching target.  
 
Effective School Leadership  
80% of our school community responded positively to question about school leadership in the 

school snapshot. On selected questions 85% of teachers said that the principal communicates a 

clear vision for the school, and 85% of teachers said that curriculum and instruction are well 

coordinated across different grade levels in comparison to 84% citywide. Additionally, 91% of 

parents feel that the principal works to create a sense of community in the school. 
 
Strong Family and Community ties :  
77% of parent’s participation on environmental survey responded positively to questions about 

strong family-community ties. With 93% of parents saying that school staff regularly 

communicates with them about how the staff can help their children learn in comparison to 90% 

citywide.  94% of parents feel that their teachers try to understand families problems and 

concerns vs 92% citywide, additionally, 100% of teachers said that teachers at the school work 

closely with families to meet students’ needs vs 94% citywide.  
 

iv. Discuss how the LEA/school will prioritize these identified needs to implement the SIG model and plan.   

 

In order to implement the College and Career Readiness school design SIG model, we will 

prioritize the evidenced needs through the following: MS 390 is seeking to establish a strong 

college and career readiness program that supports and promotes a culture of career aspirations. 

Middle school 390 students have unique socio-emotional learning needs which need to be 

addressed in conjunction with the development of college and career readiness skills. Thus, 

MS390 is planning to design and establish a culture that supports and promotes college and 

career aspirations - the program will address the development of socio-emotional skills that will 

translate into providing the resources needed to accommodate students’ learnings needs.  In 

order to support our vision we will establish the following: MS390 will expand partnership with 

Generation Ready and coordinate with other partners already in place to support student and 

staff.   Students will be provided with targeted interventions based on academic level, academic 

readiness and interest.  In addition to socio emotional readiness, special attention will be given to 

the more vulnerable population - multiple hold overs, Over age students as well as Students with 

Disabilities and ELLs. Students will be provided with targeted academic interventions through 

individual and small group instruction, utilizing resources such as Wilson’s Reading Program 

and Access Code.   In addition to following a comprehensive schedule that supports college and 

career explorations and high school readiness, students will be granted opportunities to engage in 

recreational and cultural enrichment activities, including visits to cultural institutions, college 

visits, exploring the world of work through internships, project based learning and service 

learning activities.  Students will be Exposed to overall positive youth development and Socio 

emotional learning through their participation in 21
st
 century skills (conflict resolution training, 



responsible decision making, problem solving, communication and collaboration skills, study 

and organizational skills, time management and self-regulation skills). These skills will be 

infused through 6 week workshop cycles.  Students performing at or above grade level will be 

challenged to participate in a rigorous academic program that supports the earning of High 

school credits through taking algebra and living environment courses and regents exams.  

Additionally, MS 390 will partner with Bronx high schools ((09X269), Dream Yards (09X329), 

and 10X368) to offer continuity of academic and support programs and thereby increasing 

students opportunities for success.  

 

The cluster model will also help to prioritize the needs identified in the SIG plan by providing 

additional resources to support these schools - 10X396, 10X226, 09X260, 10X254, 10X033, 

10X368, 10X315, 10X459 and 10X340 

 

B. School Model and Rationale   
The LEA/school must propose a SIG plan as a plausible solution to the challenges and needs previously 
identified. This section must address each of the following elements: 
 

i. Describe the rationale for the selected model (Turnaround, Restart, Transformation, Innovation and 
Reform Framework, Evidence-based, or Early Learning Intervention).  The rationale should reference the 
identified needs, student population, core challenges, and school capacity and strengths discussed in 
Section A. 

 

The rationale for the Innovation and Reform Framework: College and Career Readiness Design 

Model is based primarily on student's academic and social emotional needs. MS 390 serves 

students who are economically and socially disadvantaged coupled with 24% SWDs and 26 % 

ENLs. Of our 445 students, 116 live in temporary housing. Many more are doubled up, not 

technically homeless but frequently moving between family members.  With generational 

poverty and other factors associated with lower socioeconomic status our students are affected 

with the dual factors of socialization and economic status that contribute significantly to 

learning gaps. Multiple psychosocial stressors, such as struggling to meet daily basic needs due 

to extreme poverty, homelessness, health and safety issues, living in high crime areas, and lack 

of opportunities all have tremendous impact on adolescent’s ability to adjust.  Adolescents 

experiencing extreme life circumstances have a greater need for socio emotional support and 

access to coordination of services to address concrete service needs. Hence, providing the 

students with a supportive and nurturing environment with sound academic and socio emotional 

support to address Cognitive Lags, poor reading and math skills, literacy/academic performance 

skills, Reading comprehension, Decoding, Limited Vocabulary, Fluency and Problem Solving 

skills can have a great positive impact on their life’s outcome.    

 

Our college and career readiness design model within an ‘innovation reform framework’ ; will 

provide our students with core guidance necessary to build lifelong social and academic skills 

that will make them creative, organized , critical thinkers, that can self-regulate, work in teams 

and be responsible for their actions. 

 

We have decided to utilize the cluster approach with the following schools -10X396, 10X226, 

09X260, 10X254, 10X033, 10X368, 10X315, 10X459 and 10X340. This approach will allow 

for a coordinated approach towards school based support.  The similarities articulated in Part A 



reflect a need for support in the following areas – Learner Centered Initiative – LCI training to 

provide teachers with professional development support in planning and delivering ELA 

instruction as well as support in assessing the effectiveness of the instruction.  Harvard Data 

Wise Training to supports 10X390 and partner schools in using collaborative data inquiry to 

drive continuous improvement of teaching and learning for all students.  And the Yale Center 

for Emotional Intelligence to provide school administrators and educators in the cluster with an 

evidence-based approach for social and emotional learning.    

 
ii. Refer to the description of the model on pages 5-9 and describe the research-based key design elements 

and other unique characteristics that will comprise this model.  

 

We have chosen the, Innovation and Reform Framework: College and Career Readiness Design 

SIG model to support the work of ensuring that all students are college and career ready.   

Based on research, the elements our model will allow for an integrated focus on academics and 

technical skills as well as experiences in project and work-based learning with a focus on the 

following:  

● Independently construct effective arguments and convey multifaceted information 

● Establishing and building a base of knowledge across a wide range of subject matter by 

engaging with works of quality and substance to become proficient in research and 

study. 

● Adaptation of their communication in relation to audience, task, purpose and discipline 

as well as adjust purpose for literacy by task 

● Appreciation of nuance 

● Critiquing with an open mind as discerning readers and listeners 

● Valuing evidence when offering oral or written interpretation of text 

● Using technology and digital media strategically to acquire useful information 

● Understanding  other perspectives and cultures 

 

In addition,  MS 390 will prepare students in dual enrollment program in credit bearing courses 

that allow them to earn high school credits and Regents exams in: 

● Algebra 

● Living Environment 

● Spanish (no Regents) 

 

The exposure to High school classes in middle school will create a pathway to educating 

students on the journey to college and career; most importantly it will be an effective way to 

boost college success and career readiness.  

 

Rigorous Instruction 

The needs identified in Part A will be supported with rigorous instruction through the lenses of: 

Multifaceted/multicultural curriculum - Expeditionary Learning, aligned to the CCLS 

challenges students through multiple entry points; scaffolding their experiences, yet inclusive, 

creative and meets each student at their performance level. Teachers will provide a robust 

learning environment through engaging craft, strategies and resources that will enrich the 

academic lives of our students. 

 

 



Supportive Environment  

A supportive environment will  enhance the identified model by tapping into students’ 

academic and social needs as well as supporting the growth of the social and academic needs 

providing students with an actively engaging learning environment  that is welcoming, safe, and 

orderly to ensure career and college readiness success.  To add to that, a supportive 

environment will contribute to rigorous instruction by ensuring that classrooms design student-

centered learning environments to  develop students who push and support each other, creating 

a collaborative and generous atmosphere in the classroom that will bolster them to take risk 

beyond the ambit of the classroom/school. 

 

Collaborative Teachers  

Teachers will collaborate to provide high-quality instruction through multiple entry points to 

remediate students’ academic needs (Part A) as well as look at student work collaboratively 

(inquiry), modify curriculum, share strategies, choose targeted strategies, and revise 

instructional practices to influence student achievement. Similarly, teachers will acquire skills 

and expertise by exploring opportunities for them to develop, grow, and learn from peers and 

experts. Collaborative teacher’s primary goal is to push student success for college and career 

coupled with innovate practice through continuous learning and regular and targeted 

professional development.  

 

Strong Family and Community Ties  

Our SIG Innovation and Reform framework: Career and College Readiness model will build 

on the high level of family and community engagement we have built at 390 that enriches the 

civic life of the school and helps us push student achievement.  MS 390 students needs can 

only be adequately met with the help of strong family support;  building strong partnerships 

with the support of Learner Centered Initiative (LCI) and Yale Center for Emotional 

Intelligence will ensure that varied resources are provided to support students’ academic and 

social development and that our diverse  school population acquires 21st century skills.  

 

 The SIG partnership, faculty, family and community  will be leveraged to support the schools 

in  providing resources, workshops, career days, cultural activities, real life examples, peer 

tutoring/collaboration to improve  

● literacy/writing/ reading comprehension skills 

● Reading fluency 

● decoding/vocabulary 

● numeracy skills 

● Problem solving skills 

● Social emotional development 

 
iii. Describe the process by which this model was chosen, including how the school staff, leadership, labor 

unions, families, and community stakeholders were engaged in both the design and the decision-making 
processes.  

The process by which the model was chosen was based on dual factors - social emotional and 

academics. This process was based on school data (PPO, Quality Review, School Snapshot and 

NYC Survey 2014-2015 and 2015-2016 reports) that revealed trends and patterns that would 

hinder MS 390 students from being college and career ready. As indicated by our school data 

only 8% of our students met the state standards on the ELA State tests in the past two 



consecutive years and in math, only 9% met the state standards on the State math tests, 

 

SLT and community stakeholders engaged in open and honest discussion about the school 

needs and reviewed the application process and content and determined a match to our current 

population needs.     

 

 
C. Determining Goals and Objectives 

The LEA/school must determine and present broad goals directly aligned to the in-depth diagnostic review and 
model selection, as well as specific objectives that have been developed to guide key strategies in a time-specific 
and measurable manner.  This section should demonstrate effort on the part of the LEA/school to backward plan 
key components of school turnaround specific to the school and must address each of the following elements: 
   

i. Identify, describe and present at least one goal and corresponding objective(s) directly related to 
academic achievement in the area of English language arts (ELA).   Provide the means by which the 
objective(s) will be assessed. For all schools having primary-grade students, one objective must discuss 
how all children will be able to read at grade level by age 8. 

ii. Identify and present at least one goal and corresponding objective(s) directly related to academic 
achievement in the area of mathematics. Provide the means by which the objective(s) will be assessed. 

iii. As applicable, identify and present additional goal(s) and corresponding objective(s) directly aligned and 
specific to the needs assessment of the school and the school improvement model selected.  Provide the 
means by which the objective(s) will be assessed. 

 

ELA 

Throughout the grant implementation period we will focus on the following goal in ELA.   

 

Our teachers will incorporate daily rigorous task/activities using differentiated instruction to 

build student levels of comprehension and support the development of critical thinking skills for 

college and career readiness demonstrated by a consistent and sustainable growth in the ELA 

performance of all students in NY State assessment outcomes.  

 

We will leverage the following objectives in ELA within the Framework for Great Schools to 

support progress towards realizing this goal.   

 

Framework Area: Rigorous Instruction 

Our research-based curriculum-Expeditionary Learning  will provide a structured support in the 

areas of building background knowledge and learning experiences into reading/writing that 

require effort and tenacity by students to focus on quality rich tasks/entry points combined with 

strategic inquiry to develop deeper  skills in discussion, reciprocal reading and debating in 

selected units through the use of protocols. Also, high interest open ended questions that will 

improve ELLs AND SWDs discussion techniques and skills across content. Create study groups 

with teachers across disciplines around the teaching of reading and continuing to make literacy 

the focus across subjects.   Engage teacher teams in study groups that immerse teachers in 

reading and writing standards so they gain a clear understanding of the grade level expectations 

of the CCLS.  

 

Framework Area: Supportive Environment 

All staff we will continue to participate in professional development activities to support our 



goal of supporting student’s socio-emotional development through the use of restorative 

approaches. ESL Teachers will use Access Code/word generation - to provide basic phonics, 

phonemic awareness skills and vocabulary for our ELLs. Special Education Teachers will 

utilize the Word Generation/Wilson's Reading Program/multi-modal, representation strategies 

to address the needs of SWDs to ensure success in high school and college. Consider the 

implementation of student led conferences, so students may share and explain their work, 

strengths and challenges to parents. To deepen the community's understanding of the school's 

academic expectations, conduct open houses for families where units and curricula in the key 

areas of reading, writing and math are shared with parents. Particularly focus on the school's 

reading program explaining the demands of reading CCLS and importance of independent 

Reading 

 Implement student led conferences, so students may share and explain their work, 

strengths and challenges to parents. 

 To deepen the community's understanding of the school's academic expectations, 

conduct open houses for families where units and curricula in the key areas of reading, 

writing and math are shared with parents. Particularly focus on the school's reading 

program explaining the demands of reading CCLS and importance of independent 

reading. 

 

Framework Area: Collaborative Teachers 

A Curriculum Planning Team- Through a collaborative approach, literacy/math teachers will 

develop the scope and sequence of our core curriculum (Expeditionary Learning with 

intentional areas of science and social studies, and College and Career Readiness) with 

scaffolded instruction and multiple entry points for all students. In addition to the 

implementation of an “Inquiry Project” to collaboratively analyze student work, plan, 

implement and assess instruction, weekly teacher team meetings are embedded in the school 

schedule to build capacity and promote teacher leadership development. The focus of teacher 

team meetings is to analyze student work and data, based on the Common Core Learning 

Standards and inform instructional next steps. Each teacher team will establish their own 

meeting norms and use the following protocols: Looking at Student Work, Tuning, Slip, 4 A’s 

and Making Meaning. As a result, each grade team will view all students as "Our students" and 

teachers will identify instructional implications for their work using an interdisciplinary 

approach.  

 

Framework Area: Effective School Leadership 

School administrators will focus on guiding and fostering teacher capacity and teacher 

leadership development through the following initiatives:  

 Teacher Incentive Fund-TIF  

 Learning Partners School-Model Teachers initiative.  

 Teacher Leadership Program-TLP 

 Support and develop teachers through frequent observations and focus on student work 

as well as professional development in best teaching practices. 

 Student Support Team will meet regularly with Principal to look at attendance and 

disciplinary data to identify routines and plan next step for student achievement. 

  



Framework Area: Family and Community Ties 

MS 390 school community welcomes and thrives to develop partnerships with families and 

community based organizations while working collaboratively as one entity to provide 

academic and social-emotional support. We will continue to work in collaboration with: Cornell 

University- Juntos, ASTOR Child Guidance/ Mental Health, DreamYard and Gear-Up after 

school programs, St. Barnabas Hospital, The Bronx President Office, Columbia University, 

Mercy, Hunter and Lehman Colleges, Morris Heights School Based clinic, and Urban health. 

 In addition to: 

• On-site bi-weekly parent workshops. These workshops will then be uploaded to the 

school websites 

• Weekly parent meetings 

• An "open door" policy for parents providing a welcoming environment which creates 

opportunities to build family and community relationships 

 

In order to assess implementation towards meeting this objective, we will monitor progress 

through the following data sources: 

 

Rigorous Instruction: 

The instrument of measure that will be used to assess progress on the implementation of 

rigorous instruction is a progress monitoring tracking sheet, as evidenced by student work 

samples, as well as  formative/summative assessments: 

• Student writing baseline, midline and endline scores 

• Degrees of Reading Power Assessment (DRA) Scores 

• Benchmark Assessments 

• ELA and Math State Exams  Simulations  

• Teacher Created Task Assessments 

• End of Unit/module  assessments  

 

Supportive Environment: 

The success of a full implementation of restorative practices in the classrooms will be 

demonstrated in our OORS report indicating a reduction of low level infractions in addition to a 

reduction on guidance referrals and suspensions.  

 

Collaborative Teachers: 

The effectiveness of the Curriculum Planning Team and the Inquiry Project, will be assessed 

based on evidence gathered during learning walkthroughs, formal and informal observations by 

administrators, coaches and teacher leaders. Common planning/instruction and best teaching 

practices will be visible across content areas and grades.   

 

Effective School Leadership: 

We will demonstrate progress through the following sources: 

Teacher leaders Benchmark reflection in December, evidence of effective professional 

development from feedback and Integration of feedback provided in instruction after each 

classroom visit.   

 

Family and Community Ties 



Progress will be measured by a large number of students taking advantage of the services 

offered by the community partnerships including visits to Cornell University campus.  An 

increase in parent participation in instructional/behavioral/college and career readiness on-site 

workshops will be evident. Parent participation will be tracked by an electronic video feedback 

link after viewing each video.  Number of parents visiting the school, especially on Tuesdays 

from 2:20-3:00 pm will be monitored on a monthly basis.    

 

Mathematics 

Our mathematics teachers will infuse rigorous tasks in daily assignments reflecting appropriate 

content standards for each grade level promoting attainment of college and career readiness, 

evidenced by students’ increased academic performance on Teacher Created Tasks, End of 

Unit/module assessments, Math State Exam Simulations, NYC Benchmark Assessments, and 

the NYS mathematics assessment.  

  

We will leverage the following objectives in math within the Framework for Great Schools to 

support progress towards realizing this goal.  

 

Framework Area: Rigorous Instruction 

We will continue to implement mathematics lessons using EngageNY mathematics program to 

reflect our philosophy of teaching and learning that is consistent with current research, 

exemplary practices, and national standards.  Students will also engage in cooperative learning 

experiences, Socratic Seminars, tiered assignments that connect to multiple intelligences, and 

the daily use of MathSpace, an interactive program to strengthen their mathematics skills.  We 

will re-visit the mathematical practices of the CCLS with a particular lens on mathematical 

practice number three. (Construct viable arguments and critique the reasoning of others). And 

engage teachers in the design of rigorous instructional tasks aligned to CCLS so there is a 

consistent production of quality student work in mathematics. 

 

The school will monitor and record progress through formative and summative assessments 

including 

 Classroom observations 

• Student Mathematics Baseline Assessment 

• NYC Benchmark Assessments 

• Teacher Created Task Assessments 

• End of Unit/module assessments 

• NYS Spring Mathematics Examination 

 

  

Framework Area: Supportive Environment 

All mathematics teachers will participate in professional development activities, lab sites, and 

the use of vocabulary across content in order to experience best practices for supporting the 

needs of our diverse student population. 

 Implement student led conferences, so students may share and explain their work, 

strengths and challenges to parents. 

 To deepen the community's understanding of the school's academic expectations, 

conduct open houses for families where units and curricula in the key areas of reading, 



writing and math are shared with parents.  

 

In order to assess implementation towards meeting this objective, we will monitor progress 

through the following data sources: 

 Agendas and reports from professional development sessions 

 Agendas and written feedback from lab sites  

 Teacher- and student-made vocabulary charts displayed in classroom 

 Student work samples of focused writing pieces 

  

Framework Area: Collaborative Teachers 

During weekly meetings, teacher teams through a collaborative effort will develop cycles of 

learning and use inquiry protocols for looking at student work to assess teaching and learning 

and determine next steps.  Teacher teams will also collaborate in developing mathematics units, 

complete with daily lesson goals/objectives, skill sets, lesson assignments, rigorous tasks 

accessible through multiple entry points, thereby addressing the needs of struggling students, 

ENLs and SWDs.   

In order to assess implementation towards meeting this objective, we will monitor progress 

through the following data sources: 

 Cycles of learning Assessment data 

 Agendas and minutes of teacher team meetings 

 Completed units of study  

 

Framework Area: Effective School Leadership 

The school administrators will serve as principal teachers focusing on instruction along with 

mathematics teachers, and work alongside teachers through an “open-door” policy that builds 

capacity for teachers and strengthens teacher-administrator relationships. Administrators will 

continue to support teachers through classroom observations and feedback and by providing 

resources such as peer coaches, teacher team leaders, and student support team.  

 

In order to assess implementation towards meeting this objective, we will monitor progress 

through the following data sources: 

 Written feedback from administrators to teachers 

 Logs of meetings between administrators and teachers 

 Logs of meetings between coaches and teachers including evidence of meeting 

 Agendas and minutes of teacher team meetings 

 Agendas, minutes and feedback from student support meetings 

 

Framework Area: Family and Community Ties 

MS 390 school community will continue to build strong partnerships with parents and the 

community by working with CBOs to provide academic and social support for parents and 

students.  The school will also continue to host weekly parent-teacher interaction sessions 

during which parents can be apprised of the resources available, as well as, their child(ren)’s 

academic performance/progress. A log of the activities between families and the school will be 

maintained. 

 

Framework Area: Family and Community Ties 



 In order to assess implementation towards meeting this objective, we will monitor progress 

through the following data sources: 

 Evidence of meetings with CBOs 

 Written and verbal feedback of student interaction/meeting with CBO personnel 

 Logs, agendas, minutes, artifacts of parent workshops 

 Logs of weekly parent-teacher meetings 

 
iv. Complete the School-level Baseline Data and Target-Setting Chart (Attachment B).   

 
For the purposes of this RFP, goals are intended to be broad and to guide the formation of (more specific) 
objectives.  An objective is a statement of intended outcomes that is clear, focused, measurable, and achievable 
in a specified time frame.  In addition, it should be noted that more than one objective may apply to a given 
goal.  
 

 
D. School Leadership  

The LEA/school must have the mechanisms in place to replace the existing principal, if applicable based on the 
selected model, and select/assign a new school principal, and supporting leaders that possess the strengths and 
capacity to drive the successful implementation of the SIG Plan. (While the replacement of the principal is not a 
requirement of all models, the LEA and EPO/EMO should have the mechanism to replace the existing principal if 
through a screening process by the LEA/EPO/EMO, principal replacement is determined to be the best approach 
to ensuring school and student success.) The LEA must provide a clear rationale and supporting evidence that 
the principal identified is likely to be successful in effectively implementing the SIG plan and model. This section 
must address each of the following elements: 

 
i. Identify and describe the specific characteristics and core competencies of the school principal that are 

necessary to meet the needs of the school, produce dramatic gains in student achievement, and 
implement the selected SIG model. Please refer to, “Competencies for Determining Priority School 
Leaders” which may be found at: 
http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html.  

 

Principals are rated utilizing the Principal Practice Observation Tool.  This tool enables 

reviewers to gather evidence aligned with the Quality Review rubric which exemplifies the core 

competencies of the school leader necessary to meet the needs of the school.  The following 

quality review indicators are included in the principal practice observation tool; 1.1, 1.2, 1.3, 

1.4, 2.2, 3.1, 3.4 and 5.1.  These quality review indicators are most closely aligned with specific 

competencies for determining priority school leaders evidenced below in the chart.   The 

competencies aligned to the Quality Review indicators below are necessary to meet the needs of 

the school, produce dramatic gains in student achievement and implement the SIG model.   

 

Quality Review Indicator from 

the Principal Practice 

Observation Tool  

Competencies for Determining Priority School 

Leaders  

1.1 Ensure engaging, rigorous, and 

coherent curricula in all subjects, 

accessible for a variety of learners 

and aligned to Common Core 

Learning Standards and/or content 

*Demonstrates the expertise to identify and support 

necessary adaptations to make curriculum, 

programming, and instruction fully accessible to groups 

such as English language learners and students with 

disabilities in order to positively impact their 

http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html


standards; educational outcomes.  

 

*Has a clear vision to ensure that all teachers fully 

implement high quality, deeply rigorous curriculum 

aligned fully to the Common Core Learning Standards. 

1.2 Develop teacher pedagogy 

from a coherent set of beliefs 

about how students learn best that 

is informed by the instructional 

shifts and Danielson Framework 

for Teaching , aligned to the 

curricula, engaging, and meets the 

needs of all learners so that all 

students produce meaningful 

work; 

*Demonstrates the ability to identify effective teaching 

and learning, and the ability to convey to staff the 

impact of effective teaching and learning to the change 

process. 

1.3 Make strategic organizational 

decisions to support the school’s 

instructional goals and meet 

student learning needs, as 

evidenced by meaningful student 

work products; 

*Develops cohesive improvement plans in collaboration 

with key stakeholders, informed by a theory of action, 

current data, and evidence of best practice. 

1.4 Maintain a culture of mutual 

trust and positive attitudes that 

supports the academic and 

personal growth of students and 

adults; 

*Understands the need for staff, parents, caregivers and 

community to be involved in the life of the school as 

participants with voice and input. 

 

*Demonstrates expertise in providing social-emotional 

supports for all students. 

2.2 Align assessments to curricula, 

use on-going assessment and 

grading practices, and analyze 

information on student learning 

outcomes to adjust instructional 

decisions at the team and 

classroom levels; 

*Develops and shares a clear vision to ensure that all 

students, including high needs students, have access to 

resources and supports necessary to put them on the 

path for college and career readiness 

3.1 Establish a coherent vision of 

school improvement that is 

reflected in a short list of focused, 

data-based goals that are tracked 

for progress and are understood 

and supported by the entire school 

community;   

*Develops, in a collaborative manner, measurable goals 

connected to student outcomes, and develops systems 

and structures to monitor progress toward those goals. 

3.4 Establish a culture for learning 

that communicates high 

expectations to staff, students, and 

families, and provide supports to 

achieve those expectations; 

*Creates opportunities for meaningful dialogue with 

educators, students and families. Uses these 

opportunities to enhance reciprocal communication, to 

strengthen partnerships, and to achieve identified goals. 



4.1 Observe teachers using the 

Danielson Framework for 

Teaching along with the analysis 

of learning outcomes to elevate 

school-wide instructional practices 

and implement strategies that 

promote professional growth and 

reflection; 

*Demonstrates the expertise to make frequent 

observations and provide actionable evidence-based 

feedback to teachers in ways that ensure that instruction 

is constantly improving in its alignment to the Common 

Core. 

4.2 Engage in structured 

professional collaborations on 

teams using an inquiry approach 

that promotes shared leadership 

and focuses on improved student 

learning;  and  

 

*Demonstrates the expertise to create differentiated 

professional development opportunities that support 

teachers’ improvement, including those that are new to 

the field. 

5.1 Evaluate the quality of school-

level decisions, making 

adjustments as needed to increase 

the coherence of policies and 

practices across the school, with 

particular attention to the CCLS.   

*Demonstrates the expertise to implement a whole 

school strategy for data driven instruction, based on 

analysis of periodic common assessments or 

performance tasks, and supported by appropriate 

professional development in a way that ensures that 

teachers successfully utilize data to make instructional 

decisions.  

 

*Incorporates data in the development of school policies 

and procedures, and uses data to monitor progress, to 

make adjustments when progress is not being made, and 

to determine success. 

 

*Implements a system for regularly self-assessing and 

adjusting strategic improvement plans 

  
ii. Provide the school principal’s name and a short biography which includes an explanation of the 

leadership pipeline from which s/he came, the rationale for the selection in this particular school, and 
how this principal’s capabilities are aligned to the selected SIG model. In addition, provide an up-to-date 
resume and track record of success in leading the improvement of low-performing schools; OR 

iii. If the specific person who will serve in this position is not yet known, describe the action steps necessary 
to put leadership in place, and identify the formal LEA/school mechanisms that enable this personnel 
action. The principal selected to lead the school must be in place within 30 days of receipt of preliminary 
award letter, to ensure sufficient time to lead summer activities in preparation for the beginning of the 
school year.  Identify any barriers or obstacles to accomplishing these tasks, as well as strategies for 
overcoming them. Note: If the principal selected to lead the school is not in place within 30 days of 
receipt of the preliminary award letter, or does not meet the quality standards set forth in this 
application, the SIG will be suspended immediately and the LEA will be at risk of having the grant 
terminated. 

 

The principal has been in in the school for over fifteen years and in district ten for nearly thirty 

years.  District ten is a rich pipeline for cultivating educators and developing school leaders. 

The climate at MS390 is welcoming and nurturing. Over the past three to four years the 



principal has focused on implementing systems and structures that promote student social and 

emotional well-being. The school leader ensures the school continues to benefit from 

maintaining social worker interns who alongside of the school's internal team continue to 

support students in developing positive personal and academic behaviors in strengthening their 

personal behaviors. The school leader maintains an ongoing partnership with the Morris 

Heights mental health clinic to ensure students and families are provided with ongoing external 

interventions as needed. Student voice is honored and welcome through the school's student 

government who readily engage with the principal and cabinet in making some key decisions. 

Students engage in myriad of school activities including a Saturday morning program where 

students read books on Light Sail, practice Chess etc. A Saturday program is provided to 

English Language Learners who need additional support. 

 

A myriad of communication streams have been established by the principal that ensure the 

principal's expectations are clearly messaged to all members of the community. The principal 

continues to convey expectations to families via emails, text messages, Skedula/Pupil path, 

school messenger and at parent conferences. Parent Tuesdays are primarily devoted to walking 

parents through the use of Skedula and a review of student work/work folders. The school's 

guidance counselor and social worker hold parent meetings that walk them through the High 

School admissions process, coping with adolescent behaviors, housing concerns, etc. The 

school leader continues to message expectations for effective teacher practice through the use of 

Danielson's Framework for Teaching, Professional Learning Cycles and staff meetings. Next 

steps: Consider the implementation of student led conferences, so students may share and 

explain their work, strengths and challenges to parents. To deepen the community's 

understanding of the school's academic expectations, conduct open houses for families where 

units and curricula in the key areas of reading, writing and math are shared with parents. 

Particularly focus on the school's reading program explaining the demands of reading CCLS 

and importance of independent reading.   

 

With these structures well-established within the school and surrounding community, Robert 

Mercedes is poised to lead the improvement of MS 390.  
 

iv. Provide the specific job description and duties, aligned to the needs of the school, of the following 
supporting leadership positions; 1) assistant principal/s who will serve in the building; 2) School 
Implementation Manager (SIM), if the school is utilizing one. 

 

Assistant Principal Job Description: 

In order to ensure the success of students enrolled at Middle School 390 as well as achieve our 

vision and mission, the assistant principal performs the following duties: 

  

1. Effectively communicate with all staff members 

2. Facilitate Inquiry teams, Curriculum and Instructional Committees 

3. Attend scheduled, unscheduled and emergency cabinet meetings and share the 

responsibilities for taking minutes and ensure that they are disseminated and reviewed 

during the following cabinet meeting   

4. Organize, assist and participate in all school activities: including curricular and 

extracurricular, after-school, evening and weekend meetings and ceremonies 



5. Include students, parents, faculty, guidance and support staff in all school related 

activities and ceremonies 

6. Work collaboratively with the principal to ensure that instruction is aligned with the 

Common Core Learning Standards (CCLS) and the Framework for Great Schools. 

7. Compile, maintain, update and interpret data with the principal, guidance, faculty, and 

support staff to guide instruction 

8. Collect and interpret student scholarship and attendance data with the principal and 

Instructional Teams to guide instruction and ensure students meet promotional 

requirements 

9. Provide school-wide professional learning, designed to better prepare adults to meet 

student academic and social needs.  The professional learning may be provided by 

means of, informal and formal observations as per New Teacher Initiative options, logs 

of assistance, small group professional development as well as weekly staff meetings, 

1:1 differentiated professional learning through individual improvement plans, teacher 

buddy system, Inter-visitation, and opportunities to attend professional conferences and 

other professional learning offered through and/or by the BFSC and other consultants 

10. Reinforce program policies through observations, department meetings, logs of 

assistance, 1:1 faculty conference, guidance, Professional Learning, counseling 

memorandum and letters for file as needed 

11. Collaborate with faculty, guidance, and support staff to develop academic and 

attendance interventions to improve student academic achievement and attendance 

12. Work collaboratively with faculty to assist in the development of module units of 

instruction around Expeditionary Learning, Engage NY and other content areas. 

13. Work collaboratively within the context of the school community to ensure a safe 

learning environment for students, faculty, and staff 

14. Ensure teachers and students have access to and use of required instructional materials 

and supplies, which include but are not limited to textbooks, supplementary materials, 

and technology, i.e. SmartBoards, lap-top computers, I-pads, etc. 

15. Have continuous open lines of communication between ELL, SETTS, ICT, and general 

Education teachers in order to meet the needs of the students with different learning 

styles  

16. Recognize teacher and student achievement through awards, special recognitions, and 

ceremonies, which promote and encourage student and teacher achievement 

17. Ensure that all staff and students are treated fairly 

18. Ensure that goals and objectives are aligned with the Principal’s Goals and Objectives as 

well as the SCEP, Quality Review, and Progress Report  

19. Meet deadlines 

20. Submit Written Goals and Objectives two times per year  
 

Framework Area: Rigorous Instruction 
Work collaboratively with the principal to ensure that instruction is aligned with the Common 

Core Learning Standards (CCLS) and the Framework for Great Schools and quality review 

rubric, as well as ensure that pedagogues provide multiple entry points in instruction to our 

student subgroups- ENL- Students with disabilities as well as students performing above grade 

levels.   
Framework Area: Supportive Environment 
Provide school-wide professional learning, designed to better prepare pedagogues to meet 



student academic and social needs.  Collaborate with faculty, guidance, and support staff to 

develop academic and attendance interventions to improve student academic achievement and 

attendance. Have continuous open lines of communication between the ELLs, SETTS, ICT, and 

general Education teachers in order to meet the needs of the students with different learning 

challenges. Recognize teacher and student achievement through awards, special recognitions, 

and ceremonies, which promote and encourage student and teacher achievement.   
Framework Area: Collaborative Teachers 
Compile, maintain, update and interpret data with the principal, guidance, faculty, and support 

staff as deemed necessary by the principal to guide instruction as a matter of accountability. 

Participate in grade team meetings to promote collaboration and provide opportunities for 

teachers to develop, grow and learn best teaching practices from peers to target instruction and 

close the achievement gap-student success.     
Framework Area: Effective School Leadership 
Work collaboratively within the context of the school community to ensure a safe learning 

environment for students, faculty, and staff. Recognize teacher and student achievement 

through awards, special recognitions, and ceremonies, which promote and encourage student 

and teacher achievement. Ensure that all staff and students are treated fairly. Administrators 

follow an ALL INCLUSIVE approach providing the opportunity for all stakeholders to build 

capacity and improve best teaching practices while following a distributive leadership approach 

to enhance professional growth and student achievement.   

 
(Framework Area: Family and Community Ties) 
Include students, parents, faculty, guidance and support staff in all school related activities and 

ceremonies. School events are scheduled during and after school to ensure 100% of parent and 

community participation. Thus, enriching the civic life of the school community.  
 

The School Implementation Manager (SIM) serves as the project manager ensuring that schools 

receive appropriate guidance, technical assistance, and coaching in order to improve outcomes 

for students and pedagogical practices through implementation of the identified intervention 

model. The SIM is responsible for managing the accountability structures put in place to assure 

ongoing monitoring and intervention in schools undertaking the intervention models, and are 

responsible for meeting federal and state reporting requirements related to schools’ interim and 

summative performance. The SIM provides direct targeted support for all the schools in their 

caseload. The SIM’s job description addresses areas of the Framework for Great schools. The 

SIM is responsible for providing both on-site as well as off-site targeted support for their 

caseload of schools. The SIM is on-site in each school at least twice per month. Additional 

visits support crafting quarterly progress reports, budget, annual renewals, budget, and SED site 

visits. See the expanded framework areas below: 

 

Rigorous Instruction – SIMs support and monitor the whole school reform model articulated in 

the schools approved plan. This support is both on and off site.  They engage in any of the 

following with building leadership: classroom observations, observe expanded learning time 

(ELT) program(s), cabinet & partnership meetings, curriculum review, teacher team/inquiry 

team meetings, learning walks, data analysis, as well as leadership level conversations 

developing next steps at the school level. 

Supportive Environment - SIMs work alongside of school leadership to identify supports 



needed, and help to facilitate social/emotional partnerships for students and the community.   

Collaborative Teachers - SIMs work with leadership to monitor and identify needed supports 

for teachers. SIMs engage with building leadership in learning walks, where they observe 

teachers utilizing the Danielson framework. SIMs attend/participate in teacher team meetings as 

well as PD provided by partnership. 

Effective School Leadership- SIMs support leadership in monitoring the implementation of the 

SIG plan, analyzing formative/summative data around the leading/lagging indicators as well as 

provide support with budget.  SIMs work alongside of building leadership to monitor the SIG 

plan and meet with partnerships to ensure that the needs of the school are being met with the 

provided services. In addition, on an annual basis SIMs work in concert with the RSCEP 

development process and review feedback provided through the QR and IIT reports with each 

school on their caseload. 

 
v. Describe and discuss the school’s current supporting leadership profile in terms of quality, effectiveness, 

and appropriateness to the model proposed and needs of the students. Identify specific individuals who 
will remain in supporting leadership positions from the previous administration and discuss the 
strategies employed by the new school principal and the LEA/school to ensure buy-in and support from 
the entire leadership team.  Identify any barriers or obstacles to obtaining leadership buy-in or support 
as well as strategies for overcoming them.  

 

Currently our school has the following supporting leadership positions: 
ELA-Math Model/Grade Leader Teachers-  
Our teacher leaders expand their reach beyond the classroom, by sharing their expertise with 

colleagues and developing a strong school culture through peer support, collaboration, and trust. 

Our model teachers are exemplary educators tasked with promoting excellent teaching through 

purposeful sharing of practices to create a collaborative learning culture that bolsters instruction 

while fostering a pipeline for College and Career Readiness. Through the Model Teacher 

position our most effective educators take on a formal leadership role, influencing the 

instructional practice and collaborative environment of MS 390.  
 
Teacher Leadership Program (TLP Teachers): Our TLP leaders focus on instructional 

leadership, building a professional learning community and surfacing and managing 

controversy:  
Collaborative Inquiry  
Instructional Improvement 
Culture of Equity and Trust  
 
To ensure that all students are given the opportunity to acquire the necessary college and career 

skills to be successful in college and career-global world.  
 
Peer Instructional Coaches (TIF):  Our TIF coaches support the professional development of 

peers in order to improve overall school performance, Peer Instructional Coaches are 

accomplished educators who are comfortable utilizing the Danielson Framework for Teaching 

and can model facilitative leadership practices.  
TIF coaches facilitate the development of individual teachers through focused coaching via 

classroom visits, debriefing, and designing meaningful growth opportunities. They will achieve 



this by building purposeful relationships with colleagues and utilizing their time visiting 

classrooms and debriefing visits with colleagues, as well as designing structured meaningful 

peer learning opportunities aligned to the Danielson Framework 
 
The following strategies will be employed to ensure buy-in and support from the entire 

leadership team:  

 We will look at student work collaboratively and link it to instructional practices and the 

Danielson Framework for Teaching 

 We will look at data collaboratively to plan and implement strategic teaching - targeted 

strategies 

 We will frame our discussion with current research 

 We will Analyze feedback through structured reflection and develop next steps.  

 We will use the Collaborative Coding Template focusing on what teachers and students 

are doing during instructional time.  
 

 

 

 

 
E. Instructional Staff 

The LEA/school must have the mechanisms in place to assign the instructional staff to the school that have the 
strengths and capacity necessary to meet the needs of the school and its students.*  This section must address 
each of the following elements: 

 
i. Identify the total number of instructional staff in the building, and the number of staff identified as 

highly effective, effective, developing and ineffective (HEDI) based on the school’s approved APPR 
system. 

The total number of instructional staff in the building is 30 The chart below shows the 

breakdown by HEDI rating.   

 
HEDI Rating  Number of Staff  
Highly Effective  0 
Effective  22 
Developing  7 
Ineffective  1 

 
ii. Describe and discuss the current school-specific staffing picture in terms of quality, effectiveness, and 

appropriateness to the needs of students in this school and the selected SIG model. In addition, describe 
the specific quantitative and qualitative change that is needed in this school’s staffing between the time 
of application and the start-up of model implementation, and throughout the implementation period of 
the grant. 

Year over analysis of the HEDI ratings and qualitative information from the teacher observation 

reports identify the following areas of need:  

 Domain 3 (3b) Questioning and Discussion Techniques 

 Domain 3 (3d) Using Assessments in Instruction 



 

Based upon the needs evidenced above; we feel that the following staffing changes are needed 

between the time of the application and start-up of the model and during the grant period.  

Expeditionary Learning coaches will be hired to facilitate a strategic professional learning plan- 

eighteen session cycle.  The focus of the PLC is to provide insights to practical instructional 

strategies that ensure student success as well as strengthening teachers’ skills in using 

assessments in instruction.  

 

The SIG model: College and Career Readiness will support the needs articulated by providing 

job embedded coaching and professional development from Learner Centered Initiative, 

Goldmansour, Generation Ready and Metamorphosis to insure teachers integrate cooperative 

learning experiences, Socratic Seminars, tiered assignments that connect to multiple 

intelligences, multiple entry points, scaffolded lessons all designed to meet each student at their 

performance level and move them to their next learning target adhering to rigor and 

complexities of learning across CCLS.   With the assistance of the SIG funded Literacy coach, 

and Wilson Intervention Teacher, Teachers will collaborate to remediate students’ academic 

needs (Part A) as well as look at student work collaboratively (inquiry), modify curriculum, 

share strategies, choose targeted strategies, revise instructional practices to influence student 

achievement. Similarly, teachers will acquire skills and expertise by exploring opportunities for 

them to develop, grow, and learn from peers and experts to push student success for college and 

career through continuous learning and regular and targeted professional development.  

 

The school will be utilizing a UFT Teacher Center Field Liaison. The UFT Teacher Center 

Field Liaison is a highly qualified and experienced teacher who will work in participating 

schools with Master/Peer Collaborative and Model Teachers and school-based site staff to 

design customized professional development that supports the individual needs of the school. In 

addition, the liaison will provide intensive, ongoing, job-embedded professional development, 

including one-on-one coaching, in-classroom support and coaching, demonstration lessons, co-

teaching, classroom learning labs, study groups and work sessions, to impact student 

achievement. Supports will also be provided to assist administrators and teachers in collecting, 

analyzing and interpreting data for purposeful grouping and making instructional decisions. In 

conjunction will instructional leads, the liaison will ensure that data is used to facilitate the 

creation of action plans for data-driven professional development, learning laboratories and 

study groups. Finally, supports will also include how to integrate instructional technology into 

teaching and learning. 

  
iii. For each key instructional staff to be employed at the start of model implementation identify and 

describe the characteristics and core competencies necessary to meet the needs of its students and the 
selected SIG model. 

We believe that the core competencies and characteristics needed by our literacy coach, Wilson 

intervention teacher, Assistant Principal, and lead teachers to meet the needs of the students are 

knowledge of Danielson’s Framework for teaching to insure that observations, professional 

development sessions, coaching and inquiry work are all guided by the same principles and 

work in unison for the benefit of our students.   

 
iv. Describe the process and identify the formal LEA/school mechanisms that enable all instructional staff to 

be screened, selected, retained, transferred, and/or recruited. Identify any barriers or obstacles to 



assigning the appropriate staff as required by the model and new school design, as well as strategies for 
overcoming them. Include in the description how the school recruits and develops a more diverse 
workforce aligned to its student population.    

 

A citywide “open market” staff hiring and transfer system is available every year from spring 

through summer that principals may use to identify school pedagogical staff seeking transfers as 

well as those who wish to apply to specific vacancies or schools. Principals are thus able to 

recruit, screen, and select instructional staff new to their schools based on need. While 

principals have discretion over the schools’ budget and staffing decisions, one barrier that 

schools may face are hiring restrictions set by the district for certain subject areas, grade levels, 

and titles or licenses. Exceptions are given in certain cases based on critical needs such as for 

high-need subject areas. Human resource directors on budgeting, recruiting and hiring 

procedures also support schools. In addition, all principals have access to an online human 

resources portal for up-to-date data and activities related to talent management. Similarly, 

resources are available to instructional staff on recruitment fairs, workshops, school vacancies, 

transfer options, as well as professional development, citywide award programs, and leadership 

opportunities to promote staff retention.  
 

*This standard and the actions that accompany it are required regardless of the model chosen. If the Turnaround model is chosen for the 
Priority School in this application, responses to this section should be planned/proposed in the context of the requirements for that model, 
retaining no more than 50% of existing instructional staff. A new school staff meeting the Turnaround requirement must be in place within 30 
days of receipt of preliminary award letter. If Turnaround staffing requirements are not met within 30 days of receipt of preliminary award 
letter SIG funding will be immediately suspended and the LEA will be at risk of having the grant terminated.  
 

 

 
F.  Partnerships 
The LEA/school must be able to establish effective partnerships for areas where the LEA/school lacks specific 
capacity on their own to deliver. The external partnership/s may vary in terms of role and relationship to the 
governance of the school. For example the type and nature of educational partner may range from a community-
based organization providing wrap-around services with no formal governance functions to an Education 
Management Organization (EMO) that has a direct role in governing the school. In either case, the partnerships 
articulated in this section should be those that are critical to the successful implementation of the school. 
LEA/schools are encouraged to have a few targeted and purposeful partnerships with shared goals, rather than a 
large variety of disconnected partner groups/services with multiple goals. This section must address each of the 
following elements: 
 

i. Identify by name, the partner organizations that will provide services critical to the implementation of 
the SIG model. Provide the rationale for the selection of each partner. Explain the role each will play in 
the implementation of the new school design.*  

 

To support implementation of this school’s CTE/College and Career Readiness model, the 

school will be matched to an effective lead industry partner. The NYCDOE four pillars of high-

quality CTE are industry engagement, work-based learning, academic integration, and program 

quality. NYCDOE offers programs in 16 areas of study, and provides career maps (see attached 

example) in each area for students and families. For more information on NYCDOE CTE 

program selection and career pathways, see attached website page and here.  

The process outlined below describes the steps that must be taken to confirm this partnership, 

which will happen this fall. 

 

http://cte.nyc/site/content/cte-schools-and-programs


Step 1: With support from the NYCDOE’s Career and Technical Education Unit in the Office 

of Postsecondary Readiness (OPSR), the school identifies potential lead industry partners that 

could be a good match for their school. 

Step 2: School reaches out to potential lead industry partners to schedule a formal interview. 

The interview team must include the principal and School Leadership Team, and may also 

include other key stakeholders. 

Step 3: Each member of the interview team that is present for the formal interview completes 

the lead industry partner rating sheet. 

Step 4: The ratings from the team are summarized in one lead industry partner rating sheet, 

which is emailed back to Office of Postsecondary Readiness (OPSR). 

Step 5: Once OPSR receives the completed summary rating sheets for all lead industry partner 

interviews conducted, OPSR reviews, compiles scores, and communicates back to the school 

which lead industry partner has been matched to the school.  This information is also 

communicated by OPSR to the new lead industry partner.  

 

Through the SIG, we will partner with the following organizations to provide supplemental 

resources in order to address the needs articulated in the needs assessment, Part A and realize 

our goals and objectives.  Our school will establish multiple partnerships to ensure there is an 

intense and strategic focus on academic interventions, teacher support and development and, 

thus, student performance aligned to Career and College Readiness model.  These partnerships 

will ensure our schools ability to: Provide professional supports for our teachers and resources 

for our students that are preparing students to take dual enrollment and college-credit bearing 

courses in a college or career pathway high school.  
 

Partner 

Organization  

Rationale  Role/Services to support the school 

redesign  

Generation 

Ready 

For twenty years Generation 

Ready has been working to raise 

student achievement through 

providing quality professional 

development for school 

communities in ways that 

support and sustain effective 

classroom practice in literacy. 

 

Generation Ready also has deep 

multi-year experience working 

with ENL instruction Pre-K-12.  

The Framework for the 

Generation Ready collaboration 

with 10X390 is designed to 

improve the outcomes for ELL 

students due to the high 

population of ELL students at 

the school. 

 

Professional Development Support: 

 

Develop a common vision for 

implementation effective literacy 

teaching across ELA area. 

 

Deepen knowledge of literacy learning, 

ELA standards and methodology & 

project based learning (Literacy across 

content areas). 

 

Further develop their understanding of 

assessment driven instruction. 

 

Support English language learners by 

scaffolding instruction in the content 

area. 

 

Develop knowledge in classroom 

management, planning, literacy 



In developing the approach to 

professional learning, 

Generation Ready has been 

guided by the following areas of 

current research: 

 

The quality of instruction is the 

key determinant of variation in 

student achievement. 

 

High quality professional 

learning opportunities improve 

teacher effectiveness. 

 

Effective professional 

development is ongoing and job-

embedded, is collaborative and 

makes clear links between theory 

and practice. 

 

Generation Ready professional 

development aims to build 

capacity in 10X390 to have 

teachers and leaders of 

effective instruction who: 
 

Sustain effective literacy 

teaching practice. 

 

Use data to make instructional 

decisions. 

 

Develop differentiated 

instruction. 

 

 

The planned professional 

development will provide 

meaningful learning 

opportunities for administrators, 

coaches, teachers and 

paraprofessionals in: 

 

Building their own body of 

professional knowledge around 

teaching and learning in general, 

content, standards and methodology 

and project based learning. 

 

Develop a strong understanding of 

sound pedagogical skills and 

differentiated instruction and project 

based learning. 

 

Develop small learning communities 

within the school. 

 

 

The focus of the Professional Learning 

will be decided collaboratively with the 

Principal and his school team and the 

focus could be: 

 

Using high quality targeted assessment 

to design standards-based, integrated, 

interdisciplinary curricula. 

 

Guiding teachers in data driven 

decision making. 

 

Working as a collaborative team. 

 

Classroom strategies for differentiated 

instruction. 

 

Teaching reading and writing skills for 

all and a particular focus on struggling 

readers and writers 

 

Developing literacy as a tool for 

learning across content areas. 

 

Supporting teachers in developing 

content - rich differentiated, Standards 

based instructional units and how to 

assess student understanding. 

 

Using high quality targeted assessment 

to design standards-based, integrated, 

interdisciplinary curricula. 

 

Creating classroom problem based, 



the Common Core Learning 

Standards and literacy 

curriculum in particular. 

 

Becoming more aware of what 

makes literacy teaching more 

effective for students. 

 

Becoming more strategic in their 

instructional practice and 

differentiating instruction to 

cater for a range of learning 

styles and ability levels. 

 

Developing and aligning literacy 

curriculum and assessment to 

Common Core Learning 

Standards. 

 

Examining their beliefs about 

themselves as teachers and about 

students as learners. 

 

Seeing themselves as members 

of a professional learning 

community and reflecting 

critically on their own practice. 

 

 

differentiated, learning environments. 

Using technology to support 

curriculum goals. 

 

Planning effectively to maximize 

learning in the scheduled block. 

 

 

The Framework to improve the 

outcomes for ELL students providing 

Professional Learning support: 

 

Scaffold best practice instruction 

integrating research-based, high quality 

strategies designed specifically for 

English language learners to develop 

sound instructional practices. 

 

Build rigor through a deeper 

understanding of the underlying theory 

of Language Acquisition. 

 

Create student engagement through 

active discourse created through Talk 

Strategies to extend and deepen 

comprehension. 

 

Create student engagement by 

identifying tiered vocabulary and 

developing reading comprehension 

strategies. 

 

Create student engagement through 

multi-dimensional, hands-on, relevant 

and purposeful activities. 

 

Build students’ ability to address more 

complex text. 

 

Create a seamless, inclusive connection 

between what they are already doing in 

MSQI and serving the language/culture 

needs of students who are learning to 

learn in a new language while learning 

a new language. 

 



These strategies do not work in 

isolation:  they must be integrated into 

a teacher’s daily instructional practices 

in order to build a firm foundation for 

higher order learning and thinking.  

The focus will be on developing a 

common vision of what constitutes 

effective practice and fostering the 

belief that all teachers can aspire to and 

deliver quality instruction and that all 

students, regardless of where they are 

in their language acquisition, can and 

will achieve high expectations. 

 

School-based Professional Learning: 

 

Modeling in classrooms by Consultants 

and coaches. 

 

Establishing learning communities 

through lab sites. 

 

Grade Meetings focusing on planning 

and data analysis. 

 

After school study groups. 

 

Coaching new teachers in effective 

pedagogy. 

 

Develop knowledge in and literacy 

content, standards and methodology. 

 

DreamYard 

Project 

DreamYard’s mission is to 

collaborate with Bronx youth, 

families and schools to build 

pathways to equity and 

opportunity through the arts.  

DreamYard Project is the largest 

arts provider in the Bronx, and 

uses project-based arts learning 

to ignite the transformative spirit 

in youth, public schools and 

communities. DreamYard’s 

school-based and out of school 

programs are based on 21st 

DreamYard will provide High School 

Readiness services which will be co-

developed with school leadership.  

These efforts will include a program 

for MS 390 students to meet with 

mentors who are DY Prep high school 

students to discuss the realities of high 

school and to foster supportive 

relationships.  We will also support 

parent information sessions, high 

school and college visits, and coaching 

for families on the high school 

application process.  Additionally, we 



century learning and social 

justice pedagogy principles.  

Their work is aligned with the 

NYC Department of Education 

Blueprint for the Arts and the 

NY State Learning Standards, 

and encourages young people to 

pursue educational pathways 

toward higher learning, 

meaningful careers and social 

action.  Their nationally 

recognized programming has 

grown tremendously in response 

to student interest and 

community need.  DreamYard 

and MS 390 have had a 

successful partnership since 

2004, which includes a 

comprehensive DYCD-funded 

SONYC after school program 

serving 100 students, in-school 

arts and social justice 

residencies, and parent 

engagement workshops.  

Additionally, we are working 

together with the Bronx Borough 

President’s office on the Bronx 

Youth Corps initiative, to create 

youth-drive community service 

projects throughout the Bronx.  

We have recently begun building 

an intentional pipeline from MS 

390 to DreamYard Prep, an arts-

focused public high school that 

DY founded and continues to 

support the operation of.  

DreamYard is also soon starting 

their “Launchpad” initiative, a 

collaboration with Big Picture 

Learning, to create an interest-

driven workforce development 

center for Bronx youth ages 18-

25.    

 

 

will provide Maker residencies (design 

and technology) during the school day, 

where students will have the 

opportunity to explore the intersection 

of technology, design, and social 

justice to create innovative projects 

(examples include circuits and LEDs, 

game design, digital media, and 

creating physical interfaces/ controllers 

for digital platforms.) 

Learner- To support Rigor and ongoing To improve education by focusing on 



Centered 

Initiatives 
 

 

 

 

formative and summative 

assessment strategies 

teaching, learning and leadership 

practices using a systems approach, 

recognizing that changes made in one 

area will naturally interact with, and 

affect, other components and 

participants in the system. Professional 

Development program will integrate 

educational practices grounded in 

research and refined through practical 

field-application, as well as relevant 

neuroscience approaches, to elevate 

rigor across curriculum and refine the 

effectiveness of assessment in daily 

tasks. 

 

This training will be provided to the 

cluster schools 10X396, 10X226, 

09X260, 10X254, 10X033, 10X368, 

10X315, 10X459 and 10X340 

Yale Center 

for Emotional 

Intelligence 
 

 

 

 

To develop teachers emotional 

intelligence skills to better 

support students in crisis. 

Provide school administrators and 

educators with the foundational skills 

and tools to bring RULER to your 

school. RULER is a CASEL SELect, 

evidence-based approach for social and 

emotional learning developed by Marc 

Brackett, Ph.D. and colleagues at the 

Yale Center for Emotional Intelligence. 

RULER helps students, educators, and 

families develop the emotional 

intelligence skills needed to make 

sound decisions, foster healthy 

relationships, enhance well-being, and 

achieve desired outcomes at school, 

home, and in the workplace. 

Benefits of RULER: 

– Positive shifts in school climate 

– Enhanced academic performance 

– Better quality relationships 

– Less bullying and aggressive 

behavior 

Program includes 

2-day workshop at Yale 

Comprehensive curricular resources for 

bringing RULER to your school 

4 web-based or phone coaching 

sessions (per implementation team, to 



be used over the academic year 

immediately following the training) 

Access to the RULER online 

community and RULER online course 

for all school staff 

Schools send at least three team 

members to the training. This 

“implementation team” then goes back 

and trains the rest of school staff. 

School teams receive four coaching 

sessions throughout the academic year 

after attending the training. 

 

This training will be provided to the 

cluster schools 10X396, 10X226, 

09X260, 10X254, 10X033, 10X368, 

10X315, 10X459 and 10X340 

Harvard Data 

Wise Project 

 

 

 

 

 

 

Need for curricular adjustments 

based on better analysis of 

student performance data 

The Data Wise Project supports 

educators in using collaborative data 

inquiry to drive continuous 

improvement of teaching and learning 

for all students. 

The goal is to provide a forum in which 

educators around the world regularly 

share specific, actionable strategies for 

using the Data Wise Improvement 

Process to educate all students to high 

levels. 

 

This training will be provided to the 

cluster schools 10X396, 10X226, 

09X260, 10X254, 10X033, 10X368, 

10X315, 10X459 and 10X340 

 

Metamorphosis 

 

 

 

 

Need to improve student 

outcomes on NYS mathematics 

exams 

Support mathematics teachers in 

pedagogy that results in improved 

teaching practices and student 

achievement 

 

Goldmansour 

 

 

 

 

Need additional supports for 

SWD’s  to improve educational 

outcomes in ELA and 

mathematics 

Support Special Ed teachers  to build 

diverse and inclusive classrooms 

 



ii. Complete the Evidence of Partner Effectiveness Chart (Attachment C). Each partner selected should have 
a proven track-record of success in implementing school turnaround strategies that result in measured 
and timely successes with respect to the school's needs and selected SIG model 

 
iii. While some partners may be funded by other sources, for those funded by SIG clearly describe how the 

LEA/school will hold the partner accountable for its performance.  

 

The process of partnership accountability and evaluation will be managed in the following 

manner; all partners will become part of the principal’s cabinet and will provide updated logs to 

the school detailing supports/activities/events provided; additionally each partner will be 

strategically linked to specific or groups of school data points aligned with the services which 

they provide.  This two fold approach allows for both a qualitative and quantitative 

methodology of assessing partnership performance.   The chart below details the quantitative 

methodology further.   
 

Partner 

Organization  

Data Point(s) (Formative or Summative)  Frequency of 

assessment  

Generation 

Ready 

Formative 

Work Logs - All Consultants’ work is 

documented in “Daily Log of Work.”  This 

record of work details all consultations and/or 

contacts with administrators, supervisors and/or 

teachers on a daily basis.  The report includes a 

description of the nature of the 

conversation/issue, work intent and/or problem, 

together with an outcome and action plan for 

future work.  The report details the tasks and 

responsibilities of each partner in the learning 

situation/conversation.  When a consultant 

presents a workshop or other alternative to 

classroom instruction, these are also recorded 

with a copy of the program, or agenda.  Copies 

of the “Log of Work” are to be provided to the 

Supervisor or Principal on a daily basis to keep 

personnel informed of the nature of the services 

provided and future developments.  This is a 

mandatory daily requirement of every 

Generation Ready consultant. 

 

Consultant Reports - Yearly and half-yearly 

reports are prepared based on evidence of 

change.  Consultants’ recommendations for 

future learning goals, resources and professional 

development are included. 

 

Results of formal and informal assessment data 

are analyzed by consultants and schools to 

Bi-Monthly 

 

Daily 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yearly and half-yearly 

 

 

 

 

Ongoing 

 

 

 

 

 

 

 

Yearly 



determine the progress of the students in relation 

to the standards.  Consultants in collaboration 

with the Principal and his staff establish systems 

to continually monitor the students’ work so that 

teachers, administrators and the consultants can 

make decisions about next steps especially for 

the student who need more assistance. 

 

Evidence of the impact of the work is also 

gathered in feedback from administrators, 

coaches, and teachers.  School Quality Reviews 

and the Progress Reports for the 10X390. 

DataWise Formative Monthly 

DreamYard Formative 

 

To ensure the success of the program, we will 

have bimonthly check in meetings to discuss 

program activities and progress towards goals, as 

well as to troubleshoot challenges that come up.  

We already have a strong collaborative 

relationship to build on.   

 

We will conduct surveys of parents and student 

participants at the beginning and end of the 

school year to ensure that program activities are 

meeting the needs of our target population.  The 

data from these surveys will inform ongoing 

program development. 

 

We will engage with students through focus 

groups and/or individual interviews to collect 

more in-depth feedback. 

 

We will conduct formal observations of program 

activities and look together at samples of student 

work using a rubric and protocol to document 

evidence of program impact. 

Bi-Monthly 

 

 

 

 

 

 

 

 

Yearly 

Learner 

Centered 

Initiative 

Formative Quarterly 

Yale SEL Formative End of unit 

Metamorphosis Formative – See Gen Ready above Quarterly 

Goldmansour 

and Rutherford 

Formative – See Gen Ready above Monthly 

 
*If the model chosen for this school is either Restart or Innovation and Reform Framework, the LEA must provide in this application a 
Memorandum of Understanding, signed by both parties, which identifies joint-agreement and the scope of services of the EPO/EMO and the 



broad achievement outcomes for the school. The LEA/school must be able to establish effective partnerships to address areas where the 
school lacks the capacity to improve. The external partnership/s may vary in terms of role and relationship to the governance of the school. If 
the model chosen for this school is Restart, the fully executed EMO-district contract, signed by both parties, in full accordance with Education 
Law 211-e must be received by NYSED within 30 days of receipt of the preliminary award letter. If the fully executed EMO-district contract is 
not in full accordance with Education Law 211-e, submitted and in place by the date identified, the LEA will be at risk of having the grant 
terminated. If the model chosen for this school is Innovation and Reform Framework, the fully executed EPO-district contract, signed by both 
parties, must be received by NYSED within 30 days of receipt of the preliminary award letter.  
G. Organizational Plan  

The LEA/school must provide a sound plan for how the school will operate, beginning with its governance and 
management. It should present a clear picture of the school’s operating priorities, delegation of responsibilities, 
and relationships with key stakeholders. This section must address each of the following elements: 

 
i. Submit a school organizational chart (or charts) identifying the management and team structures, and 

lines of reporting. (If a Restart model is being proposed, be sure to include the specific role of the EMO 
in governance and decision making that is compliant with education law).  

 
ii. Describe how the structures function in day-to-day operations (e.g., the type, nature, and frequency of 

interaction, data-sources used to drive discussion and decision making, manner in which the results of 
interactions are communicated and acted upon, etc.).  

 

The attached organizational chart articulates the management and teaming structures with their 

respective lines of reporting.  Day to day functions are managed through cabinet and team level 

interactions.   Multiple leading and lagging data sources are used to drive conversation utilizing 

the Framework for Great Schools in the areas of rigorous instruction, supportive environment, 

collaborative teachers, effective school leadership and family and community ties.   Each 

teaming structure is further articulated below.   

 

Cabinet  

The cabinet is comprised of the following members, Principal, Assistant principals, Teachers 

Leaders, Instructional Coaches, parent representative and student representative. The cabinet 

meets Tuesday Mornings and functions to guide the instructional framework by analyzing 

leading and lagging data sources to drive discussions and make decisions making to improve 

student performance.  Cabinet utilizes grade and school wide summative and formative student 

data, state and city accountability data, ADVANCE teacher observation data, attendance and, 

OORS data as well as day to day observational data to address concerns requiring immediate 

action.   

 

School based support team 

The school based support team is comprised of the following members  guidance counselors, 

social workers, IEP Teacher, Special education teacher, General education Teacher, 

Psychologist, parent member, District representative, and administration.  The school based 

support team meets once a week on Fridays for a class period (45 minutes)   and functions in 

the  capacity of providing teachers, students and parents with the support and guidance needed 

to experience academic and socio emotional success; the team also ensures that state and federal 

mandates under IDEA are in place in order to support the diverse academic and socio-emotional 

needs of students with disabilities - academic achievement, functional performance and learning 

characteristics, social development, physical development, and management needs. At the 

committee meeting, the student’s present skills, strengths and individual needs are discussed 

and documented. Additionally, appropriate measurable postsecondary goals are discussed based 

upon age appropriate transition, assessments relating to training, education, and where 



appropriate, independent living skills. They consider both leading and lagging data sources to 

drive discussions and school level decisions making including but not limited to; summative 

and formative student data, attendance, chronic absenteeism, Psycho educational evaluations, 

data gathered from BIP’s and FBAs, in addition to  OORs  reports.  The IEP team develops 

IEPs to insure students are provided the academic, physical, and socio- emotional 

accommodations needed to succeed in school and life.   

 

Teacher Teams  

Teacher teams exist on all grade levels and focus on inquiry work to improve teaching and 

learning for increased student performance. Teacher teams meet on a weekly basis for one class 

period and function in the following capacity:- 

● Instructional specialist - help colleagues implement effective teaching strategies 

● Resource provider - sharing instructional resources or websites 

● Curriculum specialist - Understanding content standards, how various components of 

the curriculum link together, and how to use the curriculum in planning instruction and 

assessment is essential to ensuring consistent curriculum implementation throughout a 

school 

● Classroom supporter -Classroom supporters work inside classrooms to help teachers 

implement new ideas, often by demonstrating a lesson, co-teaching, or observing and 

giving feedback. Blase and Blase (2006) found that consultation with peers enhance 

teachers’ self-efficacy 

● Mentor - Serving as a mentor for novice teachers is a common role for teacher leaders. 

● Learning facilitator -Facilitating professional learning opportunities among staff 

members is another role for teacher leaders 

● Data coach - lead conversations that engage their peers in analyzing and using this (data) 

information to strengthen instruction. 

● Catalyst for change - visionaries who are “never content with the status quo but rather 

always looking for a better way to improve student learning 

● Learner - model continual improvement, demonstrate lifelong learning, and use what 

they learn to help all students achieve 

● School leader - Serving on a committee, such as a school improvement team; acting as a 

grade-level or department chair; supporting school initiatives 

 

They consider both leading and lagging data sources to drive discussions and make decisions 

rooted in summative and formative student data, attendance, chronic absenteeism and OORS 

reports.   

 

School Leadership Team  

The School Leadership Team (SLT) is comprised of the Principal, PA co-presidents, DC 37 

Representative, UFT Rep, Student Government President, vice-president, and secretary, 

Chairperson, school social worker and 4 other parent members.  The SLT meets on the 2nd 

Tuesday of the month from 9:00 am to 11:00 am, and functions in the capacity of providing a 

structure for school-based decision making, supporting and promoting a collaborative school 

culture that contributes to the school’s mission and vision. The SLT considers both leading and 

lagging data sources to drive discussions and school level decisions making including but not 

limited to; grade and school wide summative and formative student data, state and city 



accountability data, attendance, OORS reports, students activities, parental involvement, and 

parent workshops  

 
iii. Describe in detail, the plan for implementing the annual professional performance review (APPR) of all 

instructional staff within the school. Include in this plan an identification of who will be responsible for 
scheduling, conducting, and reporting the results of pre-observation conferences, classroom 
observations, and post-observation conferences.  

 

During the 2016-2017 school year, the school leader, with the assistant principals, will 

implement Advance, the annual professional performance review (APPR) according to the 

requirements set forth by the collective bargaining agreement between the NYC DOE and the 

United Federation of Teachers (UFT) and the specific needs of the school as described in 

Section A. Teachers rated effective or highly effective will engage in an initial planning 

conference with the assistant principal responsible for supervising the teacher’s given subject 

area (see organization chart.) Teachers rated ineffective or developing (will engage in an initial 

planning conference with the principal and the assistant principal responsible for supervising 

the teacher’s given subject area, at which time a formal Teacher Improvement Plan will be 

developed. All initial planning conferences will take place within 10 instructional days from the 

start of the school year. Following the initial planning conferences and an administrative cycle 

of norming where observations are calibrated to determine elements of instructional 

effectiveness, the instructional supervisors will conduct four (4) cycles of observations in which 

all teachers will be observed and evaluated a minimum of one time per cycle.  

The plan for scheduling and conducting the observations is detailed below based upon each 

teachers HEDI rating.   

● For those teachers, rated effective or highly effective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the assistant principal will schedule, conduct and report the results for the 

pre-observation, the full period observation and the post observation conference. 

●  For those teachers, rated effective or highly effective, who have selected an evaluation 

option requiring only short, informal observations, the assistant principal will schedule, 

conduct and report the results for the pre-observation, informal observation and the post 

observation conference.  

● For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the principal will schedule, conduct and report the results for the pre-

observation, the full period observation and the post observation conference, in 

conduction with the supervising assistant principal.  

● For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring only short, informal observations, the principal will schedule, conduct 

and report the results for at least one pre-observation, informal observation and the post 



observation conference, in conjunction with the supervising assistant principal. 

The plan for evaluation and communication is detailed below based upon each teacher’s HEDI 

rating.   

● Each teacher rated effective or highly effective will meet with their supervising assistant 

principal for a mid-year evaluation meeting who will schedule, conduct and report the 

results of the meeting.  

● Each teacher rated developing or ineffective will meet with the principal and assistant 

principal for a mid-year evaluation meeting, at which time the teacher, principal and 

assistant principal will discuss progress toward the actions steps in the Teacher 

Improvement Plan. 

● Finally, each teacher rated effective or highly effective will meet with their supervising 

assistant principal for an end of year meeting and each teacher rated developing or 

ineffective will meet with their supervising assistant principal and the principal to 

review progress made on the Teacher Improvement Plan. 

 
iv. Provide a full calendar schedule of the APPR events listed in “iii” for the 2016-2017 school year that 

reaches all instructional personnel who will staff the building. 

  

See Attached  

 

 
H. Educational Plan  

The LEA/school must provide an educationally sound and comprehensive educational plan for the school.  This 
section must address each of the following elements: 

 
i. Curriculum.  Describe the curriculum to be used with the selected SIG model, including the process to 

be used to ensure that the curriculum aligns with the New York State Learning Standards, inclusive of 
the Common Core State Standards and the New York State Testing Program (see: 
http://engageny.org/common-core-curriculum-assessments).  

 

In implementing the SIG model, Career and College Readiness our CCLS aligned 

Expeditionary Learning curriculum will ensure a focus on providing Literacy programming 

and activities that strengthen our students cross curricula skills, cognitive speaking and writing 

skills as well as providing learning experiences across subjects which prepare students to take 

dual enrollment and college-credit bearing courses in a college or career pathway high schools.    
 

ii. Instruction.  Describe the instructional strategies to be used in core courses and common-branch 
subjects in the context of the 6 instructional shifts for Mathematics and 6 instructional shifts for ELA. 
Provide details of how the events of instruction in additional required and elective courses will be 
arranged to reflect all of these instructional shifts. Describe a plan to accelerate learning in academic 
subjects by making meaningful improvements to the quality and quantity of instruction (Connect with 
iii below.).  

 

Instructional Strategies are infused in every lesson and are reinforced during intervention and 

enrichment activities.  Reading, writing and speaking is grounded in evidence from texts as is 

building knowledge through content rich nonfiction where students are immersed in 

http://engageny.org/common-core-curriculum-assessments


information about the world 

 

The instructional strategies below are aligned to the following instructional shifts in ELA: 

balancing informational & literary text, staircase of complexity; text based answers, writing 

from sources and academic vocabulary. The model will support our school in making 

meaningful improvements to the quality and quantity of instruction with strong collaborations 

among our partners Generation Ready, Learner-Center Initiatives, Data Wise (Harvard), 

Goldmansour (Special Education) and Dreamyards to infuse common core aligned arts units 

into the curriculum to raise levels of student engagement. 

 

The instructional strategies below are aligned to the following instructional shifts in math: 

focus, coherence, fluency, deep understanding and application. The model will support our 

school in making meaningful improvements to the quality and quantity of instruction by strong 

collaborations among our partners Metamorphosis, Data Wise (Harvard), Goldmansour 

(Special Education) and Dreamyards to infuse common core aligned arts units into the 

curriculum to raise levels of student engagement. 

 

English Language Arts Mathematics 

Question Answer Relationship (QAR) Manipulatives 

Graphic Organizers Make and Organized list 

Stop and Jot Work Backwards 

Story Maps Guess and Check 

Think Alouds Eliminating Possibilities 

Paired Reading Using a Formula 

Think Pair Share Logic and Reasoning 
 

iii. Use of Time.  Present the daily proposed school calendar showing the number of days the school will be 
in session and sample daily class schedule showing daily hours of operation and allocation of time for 
core instruction, supplemental instruction, and increased learning time activities. Describe a logical and 
meaningful set of strategies for the use of instructional time that leads to a pedagogically sound 
restructuring of the daily/weekly/monthly schedule to increase learning time by extending the school 
day and/or year. The structure for learning time described here should be aligned with the Board of 
Regents standards for Expanded Learning Time, as outlined here: 
http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf.  

 

Sample Daily Schedule 

Time Pd. Mon Tues. Wed. Thur. Fri. Sat. 

8:00-8:30 HR HR HR HR HR HR  
8:30-9:12 1 Math Math Humanities Humanities Math ELT* 
9:12-9:54 2 Math Math Humanities Humanities Math ELT* 
9:54-10:36 3 Science Spanish Science Spanish Elective ELT* 
10:36-11:18 4 Science Humanities Science Spanish Elective ELT* 
11:18-12:00 5 Health Humanities Physical Ed.  Health Physical Ed.  ELT* 
12:00-12:42 6 Humanities Music Math Math Humanities ELT* 
12:42-1:30 7 Lunch Lunch Lunch Lunch Lunch  
1:30-2:20 8 Elective Science Spanish Music Science   
2:20-3:00 ELT*   ELT* ELT* ELT*  

http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf


*Expanded Learning Time will include extended-day schedule and Saturday Academy for 

targeted groups of students.  Enrichment opportunities include mathematics tutoring as well as 

Specialized High School Testing Preparation with Dreamyards.   

 
Our school’s Extended Learning Time (ELT) schedule demonstrates a model aligned with the 

Regents memo, Update on New York State’s Next Generation Accountability System - 

Approval of Recommended Revisions to the Elementary and Secondary Education.   Our ELT 

program combines an integration of academics, enrichment, and skill development through 

hands-on experiences.   In order to strengthen student engagement, promote higher attendance, 

reduce the  risk for retention or drop out, and increases the likelihood of graduation; we have 

focused on the strategies listed above during ELT. In order to meet the unique learning needs 

and interests of all types of students our school offers both educational and non-academic 

programs. 
iv. Data-Driven Instruction/Inquiry (DDI).  Describe the school’s functional cycle of Data-Driven 

Instruction/Inquiry (DDI). Present the schedule for administering common interim assessments in ELA 
and Math. Describe procedures, and schedule of space/time (e.g., through common planning time, 
teacher-administrator one-on-one meetings, group professional development, etc.) provided to the 
teachers for the examination of interim assessment data and test-in-hand analysis. Describe the types 
of supports and resources that will be provided to teachers, as the result of analysis. (See 
http://engageny.org/data-driven-instruction for more information on DDI).  

 

Our schedule for administering common interim assessments in both ELA and math is shown 

in the chart below.  In our efforts to support teachers and coaches we will partner with 

Generation Ready, Metamorphosis and Goldmansour who will coordinate with our Literacy 

coach, Intervention teacher and content teams/grade teams to guide or Data Driven Inquiry 

process.  

 

Assessment  Type of Assessment    Formative or 

Summative 

Frequency for 

Administration  

ELA  Standardized - MOSL, 

DRP, Benchmark, 

Performance Task, 

 

Teacher created Test,  

Baselines, Endlines, 

End of Module Test,  

Performance Task 

Summative 

 

 

 

Formative 

3 Times Per Year 

 

 

 

Each 3-5 week 

unit 

Math  MOSL, DRP, 

Benchmark, 

Performance Task,  

 

Teacher created Test, 

Baselines, Endlines, 

End of Module Test,  

Performance Task 

 3 Times Per Year 

 

 

 

Each 3-5 week 

unit 

Other  Projects, Portfolios, Formative and Ongoing 

http://engageny.org/data-driven-instruction


Writing Pieces-essays 

aligned to instruction, 

Projects, Exit Tickets, 

Teacher Created Tests, 

Oral Presentations - 

Socratic Seminar, 

Journals, Experiments, 

Exhibitions  

Summative 

 

 
v. Student Support. Describe the school-wide framework for providing academic, social-emotional, and 

student support to the whole school population. List the major systems for the identification of 
students at-risk for academic failure, underperforming subgroups, disengagement/drop-out, and health 
issues and then present the key interventions chosen to support them. Describe the school’s 
operational structures and how they function to ensure that these systems of support operate in a 
timely and effective manner. Student support programs described here should be aligned with Part 
100.2 Regulations on implementing Academic Intervention Services. 

 

MS 390 has established systems to support student’s social emotional development through 

multiple school-wide interventions.  We provide students with multiple opportunities to engage 

on personal and social development activities in out of the classroom, such as providing on 

going targeted interventions, youth development training, peer leadership, peer mediation, 

conflict resolution training, health education, ongoing one on one and small group 

interventions.  In addition we provide the opportunity for college and career exploration.  

Structures and systems that support these interventions are facilitated with partnerships the 

school has fostered with Columbia University, Hunter College, Mercy College, Cornell 

University, Morris Heights Health Center through our school based clinic, Astor Child 

Guidance providing school based mental health services, Saint Barnabas Hospital, and Urban 

Health.  

 

The school based support team is comprised of guidance counselors, social workers, IEP 

Teacher, Special education teacher, General education Teacher, Psychologist, parent member, 

District representative, and administration.  The school based support team meets once a week 

on Fridays for a class period (45 minutes)   and functions in the  capacity of providing teachers, 

students and parents with the support and guidance needed to experience academic and socio 

emotional success; the team also ensures that state and federal mandates under IDEA are in 

place in order to support the diverse academic and socio-emotional needs of students with 

disabilities – The SBST looks at summative and formative student data, attendance, chronic 

absenteeism, Psycho educational evaluations, data gathered from BIP’s and FBAs, in addition 

to  OORs  reports and develops IEPs to insure students are provided the academic, physical, 

and socio- emotional accommodations needed to succeed in school and life.   

 
vi. School Climate and Discipline. Describe the strategies the model will employ to develop and sustain a 

safe and orderly school climate. Explain the school’s approach to student behavior management and 
discipline for both the general student population and those students with special needs. As applicable, 
discuss preventing youth violence and providing second chances.  

Administrators, counselors, social workers, educators, students, parents and community 

members collaborate on how to effectively create positive school climates and discipline.-



Restorative Justice Practices, Character Education - SEL Curriculum, The 7 Habits 

 

Our schools approach towards student behavior management and discipline is driven both by; 

feedback provided through state/city reports, data, community needs articulated through the 

Framework for Great Schools: Supportive Environment.  In consultation with our SLT we 

have been able to establish a list of priorities which has guided our approach towards 

programming.  These priorities include creating a positive school climate through Restorative 

Justice Practices implementing Character/SEL Education in the humanities curriculum through 

reading non-fiction texts including the 7 Habits of highly effective teens. 

 
vii. Parent and Community Engagement. Describe the formal mechanisms and informal strategies for how 

the school will encourage parent/family involvement and communication to support student learning, 
and how it will gauge parent and community satisfaction. Programs and initiatives described should be 
aligned with the Title I requirements for parental involvement, as well as Part 100.11 regulations 
outlining requirements for shared decision-making in school-based planning; accessible at 
http://www.p12.nysed.gov/part100/pages/10011.html. If you selected the Family and Community 
School Design pathway, discuss the parent, family, and community engagement components listed on 
page 8. 

Our school supports parent engagement through various mean articulated through the 

Framework for Great Schools: Strong Family-Community Ties.  We aspire to create 

opportunities at school for parents to be involved in all aspects of the curriculum and provide 

parental skill support toward the shared goal of improved student achievement.  We bring 

resources (language, music, arts, food - culture) from the parents and community into the 

school to develop partnership and establish a common language for academic improvements.  

We bring together the strengths of the family and the community to support students 

throughout the school day and in their home life.  To these ends, we: 

● Have a parent workshop (different booths showcasing the school’s vision/mission 

and presenting what college and career readiness skills are;   

● Parent coordinator led focus groups to find out from families what they need, what 

they desire for their children and how they feel about activities that are in the 

planning stages 

● Ongoing workshop throughout the school year to keep parents abreast of changes 

and happenings. 

● Curriculum night - share standards and benchmarks assessments and timeline 

● Develop and implement written contract with parents that include students’ 

expectations for school work, homework, social emotional skills and college and 

career readiness.    

● Have family/community nights (games, storytelling, talent show etc.);  

● Celebrate outstanding parents - especially students who have made academic and 

social improvements. Fathers/grandfathers breakfast/lunch; students teach family 

members or community members about special projects, computer use,                                

● Community Fairshare to get community to buy into school culture, and set up 

partnerships (different booths showcasing school events) 

● Midyear and End of year reflection - fairshare to refine and plan for upcoming 

school year -  (Develop family-based education strategies that incorporate school 

work requiring parent participation like puzzles, quizzes and reading activities with 

their kids. Identify an item brought in, or choose a season and discuss ways in 

http://www.p12.nysed.gov/part100/pages/10011.html


which it impacts their child's education). 

 School’s mission/vision statement posted on the school website, at the entrance of   

school and in all classrooms. 

 Phone bank  and email bank of all parents ensures communication 

 “Take Home Tuesday,” one day a week when newsletters, announcements, etc. are 

sent home. 

 Student Success Mission - By offering a challenging and supportive environment, 

The Student Success Program empowers MS390 students to become engaged and 

connected learners by providing programs, expertise, resources, collaborating with 

faculty, family and community to enhance students’ academic skills and personal 

growth. It provides services and programs that are essential to the intellectual, 

cultural, physical, social and moral development of students. 

● Student Success Goals – To assist students in becoming more independent, self-

confident, and efficient learners.  To improve the academic performance of all 

learners.  To promote student retention at the school and subsequent graduation.  To 

provide individualized and group assistance. To offer resources to family concerned 

with improved student learning.  To provide an array of proactive services where 

families in need of assistance are identified and referred to the appropriate agencies.  

To provide help in developing study skills.  To work collaboratively with all family 

members and to evaluate all activities and use evaluation outcomes to enhance 

future services 

 
I. Training, Support, and Professional Development 
The LEA/school must have a coherent school-specific framework for training, support, and professional 
development clearly linked to the identified SIG plan and student needs. This section must address each of the 
following elements: 

 
i. Describe the process by which the school leadership/staff were involved in the development of this 

plan. 

In collaboration with our SLT and cabinet, the SIG plan was developed.  All decisions about 

supports, partnerships, and staffing were driven by the needs assessment data. 

 

To ensure for the proper implementation of each of the components of the SIG grant, a 

supplemental UFT Teacher Center will be budgeted. The UFT Teacher Center Field Liaison 

will work in participating schools with Master/Peer Collaborative and Model Teachers and 

school-based site staff to design customized professional development. 
 
Implementation Period. Identify in chart form, the planned training, support, and professional development 
events scheduled during the year-one implementation period (September 1, 2016 to June 30, 2017). The 
professional development must be aligned to the needs of the students and to the SIG model. For each planned 
event, identify the specific agent/organization responsible for delivery, the desired measurable outcomes, and 
the method by which outcomes will be analyzed and reported. Provide in the project narrative, a rationale for 
each planned event and why it will be critical to the successful implementation of the SIG plan.  

 



The attached chart demonstrates the year one training, support and professional development 

events for our school.  Each event shown is critical to the successful implementation of this 

SIG model because of the alignment to our needs assessment data.  

 
ii. Describe the schedule and plan for regularly evaluating the effects of training, support, and 

professional development, including any subsequent modifications to the plan as the result of 
evaluation, tying in any modification processes that may be the result of professional teacher 
observations and/or the results of common student interim assessment data.  

 

As articulated in the attached chart, our school will evaluate the impact and success of each of 

our PD, training, and support frequently to ensure that we are continually evaluating, being 

responsive to the needs of our staff and making adjustments to key strategies when needed.  . 

Our key methods for evaluation are: 

 Learning Walkthroughs  

 Share fairs showcasing best teaching practices at the end of each professional 

learning cycle,   

 Demonstration of visual artifacts 

 Cool and warm feedback provided by teachers to teachers.  

 
The training, support, and professional development plan to be described in this section should be job-
embedded, school-specific, and linked to student instructional and support data, as well as teacher observation 
and interim benchmark data. For the purposes of this grant, job-embedded professional development is defined 
as professional learning that occurs at a school as educators engage in their daily work activities. It is closely 
connected to what teachers are asked to do in the classroom so that the skills and knowledge gained from such 
learning can be immediately transferred to classroom instructional practices. Job-embedded training, support, 
and professional development can take many forms; including but not limited to classroom coaching, structured 
common planning time, meeting with mentors, consultation with external partners or outside experts, 
observations of classroom practice.  NYSED’s Strengthening Teacher and Leader Effectiveness (STLE) grant may 
provide suitable examples of the types of training and professional development expected in this section.  See 
https://www.engageny.org/resource/improving-practice. 
 
J. Communication and Stakeholder Involvement/Engagement  

The LEA/school must fully and transparently consult and collaborate with key education stakeholders about 
the school’s Priority status and on the implementation status of the SIG plan. This section must address each of 
the following elements: 

       
i. Describe in detail, the process (methods and frequency) that will be used to regularly and 

systematically update parents, families, the community and other stakeholders on the implementation 
status of the SIG model and plan.  This process should also include, but is not limited to, analyses of 
evidence of success or challenges with implementing the model and plan by referencing leading 
indicator data.  

Communication 

Method 

Description Frequency Target Audience 

SLT Meetings/PA 

Meetings and 

Website updates 

Informative 

meetings that would 

discuss the progress 

of the SIG model 

and plan; how we 

can improve 

Monthly Parents and staff 

https://www.engageny.org/resource/improving-practice


implementation and 

track progress 

Progress Reports Reports will detail 

interim progress in 

both ELA and Math 

so students and 

parents can 

understand their 

next steps  

Mid-marking period Parents and students 

Parent/Teacher 

Conferences 

During interim 

conferences, 

students and parents 

will be updated on 

the SIG model and 

how the 

implementation will 

help to improve 

student progress 

End of each 

marking period (4) 

Staff, parents and 

students 

Professional 

Development 

Varying degree of 

professional 

development to 

keep staff informed 

and updated on the 

implementation and 

progress of the SIG 

model so they can 

make adjustments as 

needed 

Weekly Staff 

Positive 

Communication 

Tuesdays (PCT) 

This is Chancellor 

mandated parent 

engagement. We 

chose to utilize this 

time for staff to 

meet with and 

phone conference 

with parents sharing 

only “positive” 

progress reports 

about their children 

Weekly Staff and Parents 

Engrade Reports Online grading 

system, academic 

and behavior 

encounters 

Ongoing Weekly 

conferences as 

needed 

Parents and 

Students 

Letters Promotional in 

doubt and at-risk 

identification letters 

Quarterly Parents and students 



 

to students that are 

level 1 and or are 

identified as 

struggling 

academically 

 

 
K. Project Plan Narrative/Timeline 

The LEA/school must provide a project plan and timeline that provides a detailed and specific, measurable, realistic, and time-phased set 
of actions and outcomes that reasonably lead to the effective implementation of the SIG plan and are directly aligned to the components 
of the selected model. This section must address each of the following elements: 
 

i. Identify and describe the key strategies for year-one implementation period (September 1, 2016 to June 30, 2017) that are aligned 
to the goals and objectives identified throughout Section II, with specific reference to student academic achievement, staffing, 
professional development, partnerships and stakeholder involvement.   

ii. Identify the “early wins” that will serve as early indicators of a successful SIG plan implementation period and foster increased buy-
in and support for the plan. In addition, provide evidence of focused strategies aimed specifically at long-term capacity building 
and sustainability. 

iii. Identify the leading indicators of success that will be examined on no less than a bi-monthly and/or quarterly basis. Describe how 
these data indicators will be collected, how and who will analyze them, and how and to whom they will be reported.  

iv. Describe the means by which the key strategies identified throughout Sections I and II ensure that each of the required elements of 
the selected model have been met. 

 
SIG PROJECT NARRATIVE TIMELINE/PLAN 

Identify and 

describe the key 

strategies for year-

one 

Identify the “early 

wins” that will 

serve as early 

indicators of a 

successful SIG plan 

implementation 

Identify the leading 

indicators of 

success that will be 

examined on no less 

than a bi-monthly 

and/or quarterly 

basis. 

Describe the means 

by which the key 

strategies identified 

throughout Sections 

I and II ensure that 

each of the required 

elements of the 

selected model have 

been met.  

TIMELINE 

Student Academic 

Achievement, 

Strategies: 

unpacking learning 

targets, critiquing 

complex texts, citing 

text based evidence 

through 

differentiated 

instruction- (content, 

Process and 

product).  

 

~improved literacy 

skills, students 

working together as 

teams, teachers using 

data to inform 

decisions/next steps 

~Students checking 

for understanding 

(monitoring their 

own learning)  

~List key decision 

points that contribute 

to a rewarding career 

path  

~Explain the 

~Data will be 

collected using an 

inquiry approach.  

Pedagogues will 

analyze student 

work,    looking at 

trends and patterns 

indicated in 

formative and 

summative 

assessments as 

indicator of a 

successful SIG plan.  

Weekly - Teacher 

team leaders will 

~Mastery of selected 

model will be 

ensured by 

constantly evaluating 

the established 

objectives of the 

College and Career 

Readiness Program-

ELA, Math and 

College and Career 

Ready.  

 

 

Writing 

Assessments: 

 

September- Baseline 

January-Midline 

May-End-line 

 

Mid and End of 

module assessments  

 

Nov. Module 1  

January- Module 2 

March-Module 3 

June-Module 4 

 



difference between 

careers/jobs 

occupations 

~List and describe 

personal fields of 

interest where jobs 

and careers are 

growing in the 

future.  

~Apply key concepts 

on employee 

qualities, skills and 

behaviors to work 

situations 

appropriate for their 

age.  

~Describe a simple 

plan describing a 

potential to 

career/pathway 

~Develop an 

effective High 

School and beyond 

plan that considers 

all options.   

 

report findings to the 

school leaders and 

other stakeholders. 

Planning    

 

 

Six Week Cycles for: 

~Implementation of 

work and career 

elements.  

 

~Career and College 

Options  

 

~High School and 

beyond  

 

 

Staffing:  

Expeditionary 

Learning Education 

Coaches  

Gen Ready Coaches 

Metamorphosis 

Coaches 

Goldmansour 

Coaches 

Other Consultants 

ELA and MATH 

Teachers 

 

Provide evidence of 

focused strategies 

aimed specifically at 

long-term capacity 

building and 

sustainability. 

~Teachers looking at 

student work 

collaboratively.  

~Teachers, coaches 

and consultants 

analyzing student 

data together to 

identify patterns and 

trends to guide 

instruction and make 

proper modifications 

to the curricula.  

 ~All staff plan, 

implement, and 

~Data will be 

collected through a 

Teacher Assessment 

Survey to evaluate 

the relevance and 

effectiveness of the 

professional work 

conducted by EL 

coaches and 

consultants.  

~The data indicators 

will be analyzed by 

the Professional 

Development 

committee and 

District 

Representative.  

 

 

The structured 

reflection and 

feedback will ensure 

if the objectives were 

met and how to plan 

for next steps. 

Collected artifacts 

will ensure mastery 

as they will give 

everyone a visual 

understanding of 

how well the 

targeted strategies 

are implemented in 

the classroom. 

 

Teacher Assessment 

Survey:  

September  

December 

March 

June  

 

 



assess best teaching 

practices.  

 

 

Professional 

Development 

Strategies: to 

collaborate with  

outside and school 

instructional team 

focusing on inquiry 

approach 

 

~Learning Sessions 

focused on 

addressing student 

needs and 

transferring of 

knowledge into the 

classrooms. 

 

~Stakeholders 

actively participate 

following 

norms/protocols and 

sharing resources.    

  

 

The leading 

indicators to 

measuring success 

will be as follow: 

 

~ Data will be 

collected from 

teacher’s feedback 

responses and 

structured reflections 

to highlight 

promising practices 

and areas of 

improvement.     

 

The structured 

reflection and 

feedback will ensure 

if the objectives were 

met and how to plan 

for next steps. 

Collected artifacts 

will ensure mastery 

as they will give 

everyone a visual 

understanding of 

how well the 

targeted strategies 

are implemented in 

the classroom. 

 

PD Topics: 

~Inquiry Approach 

September 2015 to 

June 2017  

~On-site Share Fairs 

December,   

February, June 

~Unpacking the 

Learning Target 

October to 

December 

~Checking for 

Understanding 

January to May.  

September -

December - May  

 

Partnerships:  

Partnerships and 

stakeholder 

involvement, 

Strategies:  to 

develop and initiate 

plan for resources 

Academic 

Partnerships: 

Dreamyards 

Yale Center 

Expeditionary 

Learning 

Light Sail 

Math Space 

Schoo4one 

Teacher Leadership 

Program  

Cornell University 

Columbia University 

Mercy College 

Lehman College- 

Gear Up 

Astor Child 

Guidance 

Collaboration to 

implement targeted 

interventions and 

programming to 

support overall goal 

of increased 

academic 

performance, socio-

emotional 

development and 

college and career 

readiness- 

Student engagement 

in different services, 

programing and 

positive feedback 

from parents’ survey. 

Mastery of selected 

model will be 

ensured by the 

overall increase of 

students socio-

emotional 

performance, student 

engagement and 

overall academic 

progress; ongoing 

evaluation of the 

program 

effectiveness to 

ensure objectives are 

being met 

Interest/program 

survey/collection of 

student data 

 

 



 

 

Through our SIG implementation, 100% of our humanities teachers will incorporate daily rigorous task/activities 

using differentiated instruction to build student levels of comprehension and support the development of critical 

thinking skills for college and career readiness, as it will be demonstrated by a consistent and sustainable growth in 

the ELA performance of all students, as evidenced by NY State assessment outcomes. 

 

Through our SIG implementation, 100% of our mathematics teachers will infuse rigorous tasks in daily assignments 

reflecting appropriate content standards for each grade level promoting attainment of college and career readiness, 

evidenced by students’ increased academic performance on Teacher Created Tasks, End of Unit/module assessments, 

Math State Exam Simulations, NYC Benchmark Assessments, and the NYS mathematics assessment.  

 

Each of these key strategies will ensure that the required elements of the Career and College Readiness design model 

are met by providing a focus on rigorous academics   

 The creation of study groups with teachers across disciplines around the teaching of reading and continuing to 

make literacy the focus across subjects.  

 Engaging teacher teams in study groups that immerse teachers in reading and writing standards so they gain a 

clear understanding of the grade level expectations of the CCLS. 

 Re-visit the mathematical practices of the CCLS with a particular lens on mathematical practice number three 

(Construct viable arguments and critique the reasoning of others).   

 Engage teachers in the design of rigorous instructional tasks aligned to CCLS so there is a consistent 

production of quality student work across all disciplines. 

 Design and implement Professional Learning Cycles that provide teachers with support around the design of 

high level open ended/essential questions with no discernible answers that are subject to debate and extend 

student thinking and perspectives. 

 Continue to strengthen student discourse across grades and disciplines. 

 Develop a method/system of collecting Light Sail student reading data. Engage teacher teams in the analysis of 

the data to inform reading instruction and guide teachers in adjusting reading units that align to assessment 

results and supports student reading outcomes. 

 

Early wins in ELA and math will be increased number of students including ELLs and SWDs in demonstrating 

proficiency on the January midline assessments from their September baseline measures  

 

 Leading 

Indicator 

Frequency Analysis (how and by whom) Reporting 

(staff/student/pa

rents) 

NYS ELA  Bi-Monthly Principal, A.P. Dir. Student 

Support Services, Instructional 

Coach, SPED Coordinator, and 

Teachers review performance 

indicators, gaps in instruction,  

distractor analysis indicators and 

alignment with CCLS 

instructional shifts 

Instructional leads 

will report results 

during parent 

conferences, PD, 

Cabinet meetings, 

and staff retreat 



NYS 

Mathematics 

Bi-Monthly Principal, A.P. Dir. Student 

Support Services, Instructional 

Coach, SPED Coordinator, and 

Teachers review performance 

indicators, gaps in instruction,  

alignment with CCLS 

instructional shifts, distractors 

analysis indicators and 

misconceptions 

Instructional leads 

will report results 

during parent 

conferences, PD, 

Cabinet meetings, 

and staff retreat 

Interim 

Assessments ELA 

6-8 weeks Principal, A.P. Dir. Student 

Support Services, Instructional 

Coach, SPED Coordinator, and 

Teachers review performance 

indicators, gaps in instruction,  

distractor analysis indicators and 

alignment with CCLS 

instructional shifts 

Instructional leads 

will report results 

during parent 

conferences, PD, 

Cabinet meetings, 

and staff retreat 

Interim 

Assessments 

Math 

6-8 weeks Principal, A.P. Dir. Student 

Support Services, Instructional 

Coach, SPED Coordinator, and 

Teachers review performance 

indicators, gaps in instruction,  

alignment with CCLS 

instructional shifts, distractors 

analysis indicators and 

misconceptions 

Instructional leads 

will report results 

during parent 

conferences, PD, 

Cabinet meetings, 

and staff retreat 

OORS Quarterly Principal, A.P. Dir. Student 

Support Services, SPED 

Coordinator review OORS data 

looking at the level of infractions, 

frequency, location, students’ 

pattern of behavior, and events 

Instructional leads 

will report results 

during cabinet 

meetings and PD. 

ELT Attendance Bi-monthly Principal, A.P. Dir. Student 

Support Services, Instructional 

Coach, SPED Coordinator, and 

Teachers review patterns of 

chronic absenteeism and lateness 

Instructional leads 

will report results 

during parent 

conferences, PD, 

Cabinet meetings, 

and staff retreat 

Each of these key strategies help to ensure that the required elements of the Career and 

College Readiness design model are met by providing a focus on rigorous academics. 
 

 

 



 


